SAY:

As we have seen, using the Tejas LEE Intervention Activities
Guide is an important part of grouping students. Now,
let’s take some time and review the features of the new
IAG.

Key Points

Notes



@f Key Points

DO:
Read/review slide.

Notes




DO:
Read/review slide.

Have teachers “Think, Turn and Talk” with a partner about
why using the IAG would be helpful in their classrooms.

Remind participants there is a box in their
participant packet for them to use to take notes
from their conversation.

After about 1 minute, have pairs share and briefly discuss
ideas that are provided.

[
@[ Key Points

* |AG provides
--multiple activities for a range
of skills
--background information for
teacher knowledge

Notes



DO:
Read/review slide.

[
@[ Key Points

* Table of contents in
English/Spanish

* Background information is
presented in English

* All activity objectives are written
in both English & Spanish

*Over 300 activities in Spanish

Notes



I

@[ Key Points

* Activities are grouped by
reading domains

* There are introductory sections
available for all reading domains
and most sub-sections

* Helpful glossary of Spanish
reading terms can be found at the
back of the IAG

DO:
Read/review slide.

Notes




This slide has 1 CLICK V* of animation.

SAY:

The Tejas LEE Guia de actividades de intervencion has two
table of contents—one in Spanish and one in English. The
major sections are all presented in BLUE. These sections
also have actual blue tabs in the IAG so that they can
quickly be located. The subsections with in each section
are presented in BLACK type.

DO:

CLICK VX (to reveal the close-up of the table of contents).

Highlight those items pointed out on this slide for your
participants.

[
@[ Key Points

* Table of contents available in
English and Spanish

* Major sections presented in
Blue type

*All major sections have
corresponding blue tab for easy

locating

* All subsections are presented in
Black type.

Notes



DO:
Read/review slide.

ADDITIONAL INFORMATION FOR PRESENTER:

The activities are organized by reading domain. The first,
Book and Print Awareness (Conocimiento de la letra
impresa) is actually a reading readiness domain. This
section is optional in the Tejas LEE, but activities are still
available in the IAG if intervention is needed for this skill.

The next 5: Phonological Awareness (Conciencia
fonolégica), Graphophonemic Knowledge (Conocimiento
de los grafofonemas), Fluency (Fluidez), Listening and
Reading Comprehension (Comprensién auditiva y de
lectura) and Vocabulary (Vocabulario) follow.

The list is rounded out by Writing (Escritura), which
although not a ‘reading” domain, is a skill that comes
about after the development of the 5 reading domains.

Please point out to your participants that, although the
Tejas LEE does not directly assess Book and Print
Awareness, Vocabulary or Writing, these activities are
provided to assist teachers in working with students
having difficulty with these skills.

Key Points

Notes



This slide has 2 CLICKS V% of animation.

SAY:

Each section and most subsections of the IAG have
Introductions. The introductions present background
information about the specific skills related to that
domain, as well as summaries of important language rules
and/or conventions. The purpose is to provide teachers
with a framework from which to guide instruction of these
skills. These introductions are written in English. English
was chosen for the informational sections to facilitate
teachers’ ability to work with other professionals on
selecting activities and reviewing relevant information.
Additionally, when teachers need to discuss theoretical
dimensions, rules and conventions with other
professionals, they will likely do so in English.

The introductions vary greatly in length. Some are just a
few sentences, while others are several pages long.

DO:

CLICK vV (to reveal an example of a longer introduction—
the beginning of the spelling section appears, this
introduction is actually 2 % pages in length)

CLICK V% (to reveal a short introduction for dieresis).

[
@[ Key Points

* All introductions are presented
in English

* Introductions present
background information about
the specific skills related to that
domain, as well as summaries of
important language rules and/or
conventions

* English was chosen to facilitate
conversations and collaboration

between colleagues

* Lengths of introductions will
vary

Notes



This slide has 2 CLICKS V% of animation.

SAY:

Some sections contain tables. These tables summarize
important information related to Spanish reading. Shown
here is a table providing the correct pronunciation of
phonemes and blends in Spanish along with an example of
each. CLICK vV »*

This second table shows accenting rules for homophones.
CLICK v *

This third table shows common rules for the use of the
comma in Spanish. These tables highlight the differences
between English and Spanish in the application of these
rules, as well as explaining the rules/conventions unique to
Spanish.

[
@[ Key Points

e Some introduction sections
include tables

* The tables will:
--summarize information
--highlight differences
between English and

Spanish

--explain rules/conventions
unique to Spanish

Notes



SAY:

On the back of each tab, there is an index of the activities
for that section. The various subsections are listed in BLUE
on this page, while the activities themselves are presented
in BLACK. Within each subsection, activities are ordered
from easiest to hardest. So, within the Acentuacion
subsection shown on this slide, you should expect GRA-71
Percibe el énfasis (Feel the Stress) to be the easiest
accenting activity, while GRA-83, En busca del acento (In
Search of the Accent) to be the most challenging.

10

[
@[ Key Points

» Activities within each subsection
are ordered from easiest to
hardest

Notes



This slide has 2 CLICKS V% of animation.

SAY:

Each of the activities in the IAG is presented on a card-like
blue background. This gives the book the feel of being a
box of activity or recipe cards. For your own personal use,
you can photocopy your favorite activities onto card stock
and start your own activity card box.

Let’s take a closer look at an individual activity. CLICK V%

At the top of each card, you will find the section name
followed by the subsection (if applicable) CLICK V%

Directly below this, you will find the activity number. Each
activity in the IAG has a unique number. Each activity
starts with a three letter prefix that identifies the reading
section in which the activity appears. This is then followed
by a number which indicates the order in which it appears
within this section.

Finally, the title of the activity is presented next to the
activity number. The title is presented in BOLD type in
Spanish and in UNBOLDED italic type in English. The dual
title facilitates collaboration between teachers, coaches
and administrators in planning reading instruction,
particularly when not everyone speaks Spanish.
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[
@[ Key Points

* The top of each activity
contains:
--Section name/subsection
--Activity number
--Title (English and Spanish)

* Each activity has a unique
number

*The number consists of a 3 letter
prefix that identifies the domain
followed by a number which
indicates the order it appears
within that section.

Notes



I

@[ Key Points

* All blackline masters are
available for download on our
website: www.tejaslee.org

* Additional blackline masters will
be added throughout the year

* Suggestions for additional
blackline masters are always
welcomed

This slide has 1 CLICK V* of animation.

SAY:

Many activities in the IAG have associated Blackline
Masters. The Blackline Masters are available for
download from the Tejas LEE website, www.tejaslee.org.
They are available in full color. Teachers should look for
those activities with the icon of the paper with the folded
down corner found in the upper right hand corner of those
activities that have Blackline Masters.

Additional blackline masters are being developed by the
Tejas LEE team. This means that some activities will have
Blackline Masters without having the icon. Teachers may
search the Tejas LEE website for these blackline masters.
They may also send in suggestions for activities for which
they would like to see Blackline Masters developed. Notes

12




This slide has 3 CLICKS V% of animation.

SAY:

In the top right hand corner (CLICK V% to bring up the
close up), you will sometimes see the Blackline Master
icon, as in the example above. This icon indicates that the
Tejas LEE team has developed support documents for this
activity that are available for download on the Tejas LEE
website, www.tejaslee.org.

DO:
CLICK VX (twice—the first time will remove the close-up,
the second time will bring up the actual Blackline Masters)

SAY:

Once you go to the Tejas LEE website, you will find a tab
for Blackline Masters. Click on this tab to bring up a list of
activities for which Blackline Masters have been
developed. Once you click on the appropriate activity
number, you will get full color Blacklines that you can
reproduce for your classroom use. Here are some of the
Blackline Masters for the VOC-12 activity we used for this
example.
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[
@[ Key Points

* If a blackline master is available
for an activity, an icon will appear
in the top left hand corner

* Go to www.tejaslee.org and click
on Blackline Masters tab to for a
list of all available activities

* All blackline masters are
available in color

Notes



@[ Key Points

INFORMATION FOR PRESENTER:

This is a duplicate slide. The animation and the written
directions are on the previous slide.

Notes

14



This slide has 1 CLICK V* of animation.

SAY:

For each activity in the IAG, just below the activity title,
you will find two lines that state the objective. Let’s take a
closer look.

DO:
CLICK v %

SAY:

The objective is presented in English on the first line and in
Spanish directly underneath. This allows the teacher to
quickly scan the objective and activity to decide whether
or not to use it with his/her students. The bilingual
presentation of the objective facilitates collaboration with
non-Spanish speaking faculty and provides an excellent
resource of reading related academic language in Spanish.

Just below the objectives, a material list will be provided if
necessary. The material list is a comprehensive list of
what the teacher will need to have at hand to successfully
use the activity. In some cases, you will find optional
materials listed. Blackline masters may not always be
listed in the material list if they are not critical for using
the activity.
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[
@[ Key Points

* The activity objective is
presented in English and Spanish.

* Objective is helpful for easy
scanning of activities

* Material list (if needed) can be
found below the objective

Notes



SAY:

The actual activities are presented in a variety of formats.
Some activities are presented in steps, such as GRA-59, the
example shown here. These steps walk teachers through
the “how-to” portion of the activity, when a specific
format is required, or when specific rules are
recommended for using the activity.

16

[
@[ Key Points

e Formats of the actual activities
will vary

* Some will be presented in steps

Notes



SAY:

Other activities simply present a narrative paragraph that
outlines “how to” implement the recommended activity.
In the activity shown above, FLU-6, the student tapes and
then listens to their own oral reading, marking errors,
monitoring their own reading. This activity is much more
intuitive and familiar to students (possibly even having
been modeled in the classroom) so the formal steps of the
previous activities are not necessary.

17

[
@[ Key Points

* Others will be presented in
narrative paragraph form

Notes



SAY:

Finally, some activities are not actually “how-to” activities,
but rather generally ideas and suggestions about
particular aspects of reading in Spanish, that leave the
actually implementation of the activity and how to use it,
completely up to the discretion of the teacher. For
example, in the activity shown here, GRA-59, there is no
“activity” as such, but rather, the imperfect past tense is
highlighted to show a dependable rule in Spanish for
determining when to use the letter ‘b’ to spell the /b/ in
Spanish. It suggests highlighting this regular rule and
using examples of the imperfect past tense in Spelling lists,
but leaves the actual activity up to the teacher’s
imagination.
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[
@[ Key Points

* Some activities are more general
ideas or suggestions about how to
teach or introduce a skill, rather
than an actual “how to” activity

Notes



SAY:

The final feature that | would like to highlight with you in
the individual activities is the VARIACION. The variaciones
are presented as slight modifications that a teacher can
make to the activity in the main body. They will
sometimes be simplifications that provide additional
scaffolds for students who need them. In other cases, they
may be suggestions on how to modify the activity for use
with the whole class, rather than small group. It might
also suggest small changes in how an activity is presented
to prevent students from becoming bored with an activity.
Finally, a variacion may present an extension for older
students or for students who have mastered the level of
the actual activity.

In some places, instead of VARIACION, you may see
SUGERENCIA or NOTA. Rather than simplifications or
extensions of activities, these are suggestions on how to
make that particular activity work better, “helpful hints” if
you will.
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[
@[ Key Points

* Some activities will include a
VARIACION. These are slight
modifications that the teacher
can do to simplify or extend the
activity

* Helpful hints are sometimes

included under the headings of
SUGERENCIA or NOTA

Notes



SAY:

At the end of the IAG, a two page glossary is included of
terms used throughout the guide as a reference for
bilingual educators. Some of these terms will be the
correct labels for the materials used in activities, while
others will be specialized terms. One challenge in putting
together the IAG was the incorporation of English
“Educational Jargon” that does not have an equivalent in
Spanish. Terms were created for these terms, such as
“andamios” for scaffolding and they are incorporated into
the Glossary.

20

[
@[ Key Points

* Glossary located at the end of
the IAG

* Glossary contains:

--English translation of word
--Spanish definition of word

Notes



@f Key Points

Say:

The latest research in Spanish reading is incorporated
throughout the IAG. Many activities have been rewritten
in this edition to reflect this research.

DO:
Paraphrase slide.

Notes

21
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@f Key Points

* All activities are aligned with the
TEKS

DO:
Read/review slide.

Notes
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DO:
Read/review slide.

23

[iir
Key Points
S Vi

* Additional activities can be
found on our website:
www.tejaslee.org

Notes



@f Key Points

DO:
Read/review slide.

Notes
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@[ Key Points

* This activity:
--provides practice dividing
words that contain
diphthongs into syllables

--provides step by step
instructions for modeling,
guided practice and
independent practice

--has a corresponding blackline

master
SAY:
FON-49 is an activity that helps students correctly divide --contains VARIACION for
words with diphthongs into syllables. The activity walks extending to words with
the group through modeling, guided practice and hiatus.

independent practice. Activity cards are provided for
independent student practice.

An extension is available in the variation to work on
dividing words into syllables when the word contains a
hiatus, rather than a diphthong. The procedure is
repeated and a second set of practice cards is available in
the blackline masters. Let’s take a closer look at the cards.

Notes

25



This slide has 1 CLICK V* of animation.

SAY:

Shown here are the Blackline Master activity cards from
FON-49 for diphthongs. The front of the card shows the
words, the back shows each word divided properly into
syllables. A similar set of cards exists for hiatus words for
this activity.

DO:
CLICK V »*

SAY:

You will note that the sets of words on the back side of the
cards is reversed compared to the front. This will allow
you to print these cards two sided, so that the correct set
of answers will appear on the backside of the card.

26

[
@[ Key Points

* This blackline master can be
printed two sided

* Front side has the entire word

*Back side shows it properly
divided

Notes



This slide has 1 CLICK V* of animation.

SAY:

Tarjetas picabu para ‘Il’'y ‘y’ helps students with spelling
words with these two commonly confused letters. Since
there are very few dependable rules for when to use ‘I’ or
‘v’ to spell the /y/ sound, students must memorize. This
activity turns memorization into a fun game. Sentence
strips are prepared with words containing ‘I’ or ‘y’. These
letters are written in lighter color marker or pencil so that
they do no show through the cover paper. Then, these
letters are covered by a post-it with the question written
as on the slide. The student guesses the letter and can
reveal the answer by lifting on the bottom of the post-it,
making this activity self checking.

DO:
CLICK v to activate the animation.

27

[
@[ Key Points

ll”ll “..n

* For practice with vs “y”in

words
* Self-check activity

* Place post it with “éll o y?” over
the target letter

e Student chooses correct letter

and lifts post it to check their
answer

Notes



SAY:

This activity is a precursor to accenting. It is designed to
help students identify the stressed syllable in words. The
procedure is as follows: the teacher explains that mom’s
will call children home for dinner when they are playing
outside in the neighborhood. When mom shouts out a
child’s name, she naturally stretches (elongates) the
stressed syllable and then provides some examples “Ma
RNl a”, “AAALLL va ro’, etc...Students then practice
determining the stressed syllable in their own names and
those of their classmates. Then the teacher explains that
this rule works for all words, not just names and they
practice finding the stressed syllable in other words, such
as “e le FAAAAN te”, “CIIIRRR cu lo”, and “ciu
DAAAAD’, etc...
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[
@[ Key Points

* Helps students identify stressed
syllable in words

* Students take turns calling each
other home to dinner or
screaming their names from the
top of a mountain. Doing this
naturally elongates the stressed
syllables in words.

* This strategy will work with all
words not just proper names.

Notes



This slide has 2 CLICKS V% of animation.

SAY:

In this fluency activity, students are given a short text to
read. Before beginning, the student selects one of the face
down emoticon cards and reads the passage as indicated
on the card. Here are some examples.

DO:
CLICK V* Read some of the examples to participants.

CLICK VX Read the second page of examples to the
participants.
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[
@[ Key Points

¢ Students will draw a card and
read a section of text with the
chosen emotion.

Notes



This slide has 1 CLICK V* of animation.

SAY:

In this comprehension activity, students read two versions
of the same folktale/fairytale. They then complete a Venn
Diagram outlining the similarities and differences between
the two stories. This activity is fun for students who
usually do not realize that for many folktales and fairy
tales, multiple versions exist.

CLICK v &

30

[
@[ Key Points

* Students will use Venn Diagram
to compare two versions of same
folktale/fairytale.

Notes



This slide has 1 CLICK V* of animation.

SAY:

The Vocabulary activity shown on this page is about
convergent naming (determining categories). The puzzles
are cut up into pieces and all the pieces (except for the one
with the category name) are placed into an envelope.
Students put the puzzles together and then must
determine the name of the category. If the students are
correct, the teacher provides the missing piece.

CLICK v &
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[
@[ Key Points

* This activity helps students
determine category names.

*Students will complete puzzle
and once the correct category
name is determined, the teacher
will give them the last remaining
piece to complete the puzzle.

Notes



This slide has 1 CLICK V* of animation.

SAY:

In this activity, students learn about the concept of
complete sentences. The teacher explains what a
complete sentence is and provides multiple examples.
Once students understand the concept, the teacher
distributes popsicle stick cards to each student. On one
side, the card reads “Completa” (complete) and on the
other side, it reads “Incompleta”. The teacher then orally
make a statement and the student decides if the statement
is a complete or incomplete sentence. They show this side
of the card to the teacher.

CLICK v &
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[
@[ Key Points

* Helps to identify complete vs.
incomplete sentences

* Teacher will call out a phrase or
sentence and students will hold
up the correct sign

* Allows teachers to easily see

who is understanding the concept
and who needs additional help

Notes



@f Key Points

This slide has 1 v'¥ CLICK of animation.

DO:

Answer any questions that your participants have
regarding this module. Then v % CLICK to bring up the
contact information for Tejas LEE.

Notes
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