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Tejas LEE 2010-2014

Analyzing Spelling Results

Remember!!

DO NOT:
X Pass out the Folleto
to your students

X Tear out the Dictado
page and pass it out
to your students

DO:
v' Make a copy of the
Dictado page OR

v' Use your own paper
for the spelling test

Use care with the Folleto de resp

uston and Texas Education Agency.

Spelling Patterns
Assessed
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B ORTOGRAFIA |
J de la

§l LENGUA ESPANOLA There is a

@ misconception that
fl since Spanish is a
phonetic language, the
spelling rules are
simple.
NOT tru

Tejas LEE GK Tools

The Tejas LEE has developed item
level analysis tools for use with
the Dictado (Spelling) sections of
the 15t, 2"d and 3" grade
assessments.

Sample G1 Student Spelling Results n

Dictado—Mitad del ao

Hmbee

[ER—

beso

chico

Middle of Year
First Grade

bafio

soy

padre

flan

grande

R B A R R L A L R L A

gente
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In what spelling skills does this
student require targeted
instruction?

First Grade
Section 9-Dictade

MOY Date
Spelling Words

Second Grade
ictado
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Third Grade
Section 3--Dictado

Third Grade

Third Grade

Section 3--Dictade

The use of the individual
student Spelling Charts is
optional. You may choose to
complete the Spelling Class

Summary Sheet

First Grade Spelling 12
Class Summary Sheet

Grade 1

Spelling Class Summary Common Letter Confusions
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Second Grade Spelling
Class Summary Sheet

Grade 2

Spelling Class Summary

"REWOVE TEXT ONCE STUDENTS ENTERED"
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Third Grade Spelling
Class Summary Sheet

Grade 3 a
Spelling Class Summary Common Leter Cantusions Hiatus Acceniing
Sheet
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Features of the Spelling

Class Summary Sheets

Common Latter Confusions
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Spelling Class Summary
S
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Sefcvssandz
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Beginning Consonant Blends
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—
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Obtaining
Spelling
Charts & |
Spelling
Class
Summary
Sheets
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Spelling Charts

‘Speling Spelling charts can be used to track i

-
Obtaining
s | Second Grade ),
o sgeling erors. spefing growping mats gosang sivlf Thir rad sheets thar.
ooty et =
Spelling Er=S==ts

Spelling Class Summary Sheets

b tem 12

Ery

Cha rts & Sty . pelling class summary sheets can b

First Grade
Second Grade

s pEI I i ng Speiling Class Summary Sheets| Third Grade
CI ass Spelling Grouping Mat
Summary

The spelling grouping mat can be used|
“Spaling Grauping Mat activities to be used with identified gro

s
sctitas 05 ant o e ot s Spelling Grouping Mat
S G i
Spelling Alignment
Sheets e peling Al
vaTops § These provide the
U B UE A Knowledge and Sills (TEKS) requiren

First Grade
Second Grade

12/15/2010

Third Grade

Graphophonemic Grouping
Mats

GK Grouping Mat

¢ One grouping mat for Grades 1, 2 and 3

¢ Spelling skills assessed are grouped
together by type of pattern

¢ Spelling skills are NOT in developmental
order

¢ No definitive research exists to
assessed in order

 Each reading basal has its own
scope and sequence

© 2010 University of Houston and Texas Education Agency.
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Tejas LEE GK Grouping Mat

Graphophonemic Knowledge
First, Second, Third Grade

tejas-LEE

What skills appear on
the Tejas LEE GK
Grouping Mat?

¢ Consonant Blends
¢ Digraphs
e SilentH
¢ Single Sound-Letter Correspondences
Sounds Represented by More Than 1 Letter
Diphthongs, hiatus
Homonyms
Compound Words
Accents
Dieresis
Inflectional Endings
. mﬂlfﬂl:gﬂﬂgqntly Misspelled Wor
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Organization of the Grouping Mats

Accents

Hearing and Esdniula
Recognition is
the next step
for developing

Accenting
skills. This can

begin in 1%t

Grade.

© 2010 University of Houston and Texas Education Agency.
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Organization of the Grouping Mats

Accents

Learning the
Rules can only
occur after
mastery of
Awareness,
Hearing, and
Recognition.

Esdnijula

B ee—

© 2010 University of Houston and Texas Education Agency.

Using the Tejas LEE Intervention
Activities Guide to plan
Word Study/Spelling Instruction

EE
Guia de activi

© 2010 University of Houston and Texas Education Agency.

| Ortogra#i-
o ¢ spelling s

© Common Spelling Patterns
1 Consonant Blends: Two or th ded together at the b end of a word,
Example: bravo, globe, clava, tres, clave, bronco
2. Digraphs: Two successive letters that represent one speech sound.
Example: chico, mucho, llave, malla, perro, carro
3.y as: Words ending with a y that make  long /i/ sound for the letier y.
Example: hoy, voy, hay, ley
4. Vowel Team: Words containing a vowel spelling that represents a single sound.
Example: que, parque, seis, béisbol
5. Diphthongs: Two vowels in one sy
Example: oigo, hoy, bailarina, iglesia
&. Inflectional Endings: A suffix is added to a word to change the form or function, but not the basic meaning.
“For” inflections are regular with the exception of changing the final z to ces.
Example: raiz, raices, pez, peces

Q—r\_»_..,..»r—-o—
LA i

d ! . but are pronounced as one sound

T WL | e T,

1




Teacher Reference Page

la diéresis
> (Dieresis Marks)

L
4
The dieresis m; is used over the letter u (g) ¢ dlactmcalfydnshrggufsblhe?e/(hardg) and /gi/ (hard
&) sounds from the fgwe an, 78w/ sounds. Few words use the dieresis marl . A few of the more commaon
words using the dieresis mark are listed beloy,
Explanation of dioresis usage; r
) When the letter g Y

»
Precedes ua or o, both voyyel y oenced. The sound that is pronounced i for t :-‘
the w sound in English (eg. guasiry Howens if::ﬂp;ﬂg :luen((!\‘}es veorut the et uonmn?es:?;; ¢ ,j 41
Iuguete). The letters gu will neyer Precede another T 40
To obtain the W sound when the letter & precedes ui or yg, 5 dieresis is Placed over the u, The dieresis mark ¢e }
indicates that both Vowels need to be Pronounced (eg Pinguino),
. Yﬁed’kmslsistmntwlyom'bekrleruu»dunl’y when it precedes an e o ;, f. j 4
Afew common digresis words: g
Arglir Cigdeta Averigle  Verggenzs [ ¥ T \
Bilinggie Gliro Pinggiing : ';

Qué?, éQuitns, e

Exception: When o s used between nUMDErs, 1« =
2

oz - R

Dieresis

of Houston and Texas Education Agency

. 33
What is a Dieresis? .

iti the
The dieresis is a diacritical ma'rk used ?‘vee/r
letter Ui to distinguish the /gui/ and /gnds -
sounds from the /gwi/ and /gwe{j‘s:'cftt.xcmai

i i dents with additi
ieresis provides stu :

?nlfeormation about the word being read, as
well as pronunciation.

ucation Agency
© 2010 University of Houston and Texas Education Age
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Accenting

35
What are Accents? .

Accenting refers to the syllable within a
word that carries the stress. Every
multisyllabic word in Spanish has a
stressed (accented) syllable. Accents
provide students with additional
information about the word

as well as pronunciation.

Accents

An accent is simply a syllable within a word
that is pronounced more strongly than the
other syllables.

Accents in Spanish can either be:

¢ Prosddico: Pronounced but no

¢ Diacritico: Pronounced and w

12



Agudo Words

Agudo words have an accent on the last
syllable. This table indicates when the
accent is written and when it is not written.

Prosédico

Termina en consonante, menos “n” y “s”

co-dor-niz

Diacritico

Termina en vocal, “n" 0 "s”

ciu-dad

re-loj

ca-li-dad

a-hi no-mas in-te-rés

na-riz

es-toy

ma-te-rial

Grave Words

i-gla S0

-fa al-go-dén

12/15/2010

Grave words have an accent on the second to
last syllable. This table indicates when the
accent is written and when it is not written.

Prosddico
Termina en vocal, “n" o “s”

dul-ce

tra-ba-jo

Diacritico

Termina en consonante, menos “n" y “s”

cés-ped di-fi-cil

can-tan

to-ma-tes

sué-ter ca-rac-ter

mis-mo

e-nor-me

an-gel

Esdrujula Words

Esdrajula words have an accent on the third to
last syllable. An esdrudjula word always has a
written accent. Some examples follow:

trafico
ovalo
teléfono

México
ultimo
intimo

© 2010 University of Houston and Texas Education Agency.

indice
Atlantico
sotano

sonambulo

13



Additional Accent Types P
in Spanish

Exceptil me homonyms will have accents so the words can be distinguished from one another.

aun

even atin still, yet
of, from dé (form of dar) |to give
the él he

but mds more

my mi me
if si yes
only (adjective), single, alone | sélfo only (adverb), solely

you té tea
your td you

Exception: A number of words typically not accented, are accented when used in a question or exclamation (e.g.,
EAdénde?, Como?, ¢Cudl?, <Cudles?, éCudndo?, (Cudnto?, éCudnta?, éCudntos?, (Cudntas?, ¢Dénde?, Por qué?,
EQué?, éQuién?, éQuiénes?)

Exception: When o is used between numbers, it is accented to avoid confusion with O (zero).

© 2010 University of Houston and Texas Education Agency.

Scale of Accenting

Hearing and Recognition

Awareness

© 2010 University of Houston and Texas Education Agency.

Sample Activities for the PP
Three Steps to Learning Accents

Step 1: Awareness
Step 2: Hearing/Recognition

Step 3: Learning Accentin
Rules

© 2010 University of Houston and Texas Education Agency.

12/15/2010
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Accenting Awareness
“Feel the Stress”

Conocimierta de s ratolonemss | Acentusciin

GRA-71 Percibe el énfasis (reel the stress)

Students will learn to percelve the stressed syllable of spoken words.
estudiantes aprenderdn a percibir la silaba tdnica en palabras orales.

MATERIALES: Silla

© Siéntese en unasilla enfrente de los estudiantes @ Pregunte a los estudiantes: &Por qué crees que

y diga lentamente una palabra en silabas. me estoy levantando? Luego, expliqueles que

© Diga la palabra una segunda vez levantandose  C202 P2Iabra tlene una slaba que es tonica y al

al decir Ia silaba ténica (1a que lleva el énfasis), pivate (stedt eall BrselAIK!o eat sTaby

por ejemplo “e - le - fan - te” © Haga unos ejemplos junto con los estudiantes

© Haga varios ejemplos. Asegurese de decir smEnaou prvicipia iestiabs foplcd,

cada palabra dos veces, levantandose solamente €@ Una vez que los estudiantes puedan identificar

en la segunda iteracion. 1a silaba ténica con exactitud, deje que eflos sugieran
palabras y que identifiquen |a silaba ténica por si
soles siguiendo este mismo procedimiento.

© 2010 University of Houston and Texas Education Agency.

Sample Activities for the M
Three Steps to Learning Accents

Step 1: Awareness

Step 2: Hearing/Recognition

Step 3: Learning Accenti
Rules

© 2010 University of Houston and Texas Education Agency.

Accenting Hearing/Recognition
“Fishing for Accents”

Canocimiento de los gratofonemas | Acentuacién
GRA-75 Pescando acentos (Fishing for Accents) v ejsion o7
Students will determine which spelling of an accented word is correct.

Los estudiantes determinardn cudl forma escrita de una palabra con acento diacritico es la correcta.
MATERIALES: Pescados, imanes, cafla de pescar con imdn al final, pecera o caj, dos cubetas

Blackine Master availsbie

Esta es una buena actividad para centros. Prepare de antemano una cantidad de pescaditos sobre
papel de colores, De un lado del pescado, se afrecen tres o cuatro maneras de escribir la palabra
<on el acento colocado en diferentes lugares o sin acento. Del otro lado, se escribe 1a palabra
correctamente. También se necesita una pecerita, dos cubetas y una cana de pescar con algo
pegajoso al final del hilo. El juego se hace con dos jugadores. Uno pesca y el otro saca el pescadito
del hilo para que el pescador no vea el lado de las respuestas. El pescador determina cul es la
respuesta y se la dice al otro. Este voltea el pescadito y, si la respuesta coincide, lo echa a la cubeta
del pescador.

Frente

© 2010 University of Houston and Texas Education Agency.
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Sample Activities for the |8
Three Steps to Learning Accents

Step 1: Awareness

Step 2: Hearing/Recognition

Step 3: Learning Accenti
{T] (=5

© 2010 University of Houston and Texas Education Agency.

Learning Accenting Rules 47
“The Great Accent Race”

Conocimiento de los grafofonemas | Acentuaciin

GRA-80 La gran carrera de acentos (The Great Accent Race)

Students will add diacritical accents where necessary to words in isolation.
s G e o palab

MATERIALES: Lista de palabras sin acentos

Escriba en el pizarrén o en una hoja de papel grande dos listas idénticas de palabras a las que les falta
el acento. Los estudiantes forman dos filas. El primer estudiante de cada fila levanta un marcador o
tiza y corre para ponerle el acento a una palabra. Luego regresa a la fila y pasa el marcador o la tiza
al siguiente jugador. El juego contintia hasta que todas las palabras estén acentuadas correctamente.
Si hay un error, guarde silencio y no declare el equipo ganador. El equipo que haya terminado debe
mandar un representante para que encuentre y corrija el error en el pizarran o la hoja.

Variacione

Puede simplificar o complicar el juego segun los conocimientos de los estudiantes acerca de los
acentos. Por ejemplo, puede limitar el juego a acentos agudos o puede incluir palabras agudas que no
llevan acento escrito, También puede mezclar los tres tipos de acentos

© 2010 University of Houston and Texas Education Agency.

Spelling Activity

Conocimianto de ios grafolonemas | Ortogratia
GRA-45 Pares minimos (Minimal Fairs)

Students will determine whether two words said aloud are identical or not.
Toa di dife

en voz alta son igi

Frecuentemente, las dificultades en ortografia se deben a la inhal lad de distinguir ciertos sonidos.
Hay unos sonidos que son muy similares—se producen en la misma parte de la boca y la posicion
de 1a boca es igual. A estos sonidos, los denominamos ‘pares minimos’ porque son iguales con
excepcidn de la vocalizacién (o sea, si las cuerdas vacales vibran o no al decir el sonida). Si un
estudiante se confunde entre las letras en uno 6 més de los pares en la caja azul, es probable que no
pueda distinguir la vocalizacion. En estos casos, es util pedir a los estudiantes que pongan los dedos
sobre sus cuerdas vocales para sentir si vibran o no al decir los senidos. Al sentir la diferencia, el
alumno puede elegir la letra correcta para escribir la palabra.
Se sugiere que usted empiece a trabajar con estos sonidos en para que I p
desarrollar su habilidad de distinguirlos antes de pedirles que apliquen sus conocimientos a palabras.
i Variacién:

Elemplos: . . Voy a decir unas palabras y ustedes me tienen

Dlsag o/ NT wh';?‘n las que decir si estas palabras son iguales o diferentes.

cuerdas vocales. Ahara

e s e 1. pan/van 6. dos/tos

vocales vibran. Entonces. 2. papa/papa 7 J

la diferencia entre los 3. veo/fea 8. tubo/tube
4. gato/gato 9. beso/peso
5. gara/cara 10. ten/den

sﬂmdus/}!/ y./b/ es que
usamos la voz para el
sonido /b/ y no la usamos.
para el sonido /p/.

© 2010 University of Houston and Texas Education Agency.
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Practice

Sample Second Grade Dictado Results

is

H
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FIE T I T
i i

o
o

P

i

Questions & Answers

If you have any further questions:

¢ contact the Tejas LEE team at

¢ check for an answer

12/15/2010
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