Key Points

Note For Presenter
Tejas LEE 2010-2014 ‘@?’ The Key Points section
_/ shows you the most
important information to
Grouping: Converting Results into convey for each slide.

Effective Instruction
Be especially careful that

you have clearly covered
these points.
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COPYRIGHT NOTIFICATION

The materials in this presentation and in your binder are
to be used only for the Trainer of Trainers to facilitate
presentation training.

The materials in this presentation are copyrighted by the
University of Houston and Texas Education Agency and
may not be reproduced in any form without the express
written consent of the University of Houston and the
Texas Education Agency.

Furthermore, you may not alter the training materials or
the presentation of the materials in any manner. You
may not sell or use the materials in any other capacity.
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Why Group Students?
Class Summary Sheet Features
Automated Class Summary Sheets

Grouping for Individualized Instruction
The Tejas LEE Grouping Charts
The Tejas LEE Grouping Mats
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DO:
Read/review slide.
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This slide has one ‘/*CLICK of animation.

SAY:

This is the home page of the Tejas LEE website. All of the
materials we will be discussing today are available on the
website, including the Automated Class Summary Sheets,
the Grouping Charts and the Grouping Mats. In order to
access these materials, please click on the Reading First
Resources button in the upper right hand corner of the
screen.

DO:
v ¥ cLick

Key Points

* Please visit the website
www.tejaslee.org to download
teacher tools.

* Specific materials discussed
today will be under the Reading
First Resources tab. Keep in
mind that this title may change
with new website updates.




Grouping Students for Instruction
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This slide has two ‘/*CLICKS of animation.

SAY:
Once you click on the Resources tab, click on For Teachers
and then on Grouping Students for Instruction.

DO:
v ¥ cLick

SAY:

Let’s take a closer look at the choices. You will come to this
page of downloads. Look for the section titled “Grouping
Mats”.

DO:
v Y cLick

SAY:

Note that the links are all purple. This is simply because
the screen shot was made from a real webpage and all of
the links had already been clicked on, so the hyperlink
color had changed from BLUE to PURPLE.

Key Points

* To locate Tejas LEE Grouping
Mats, go to the Teacher
Resource Page of the Tejas LEE
website.

¢ Click on the “more...” button
and find the section for
Grouping Mats.

S
j Notes
=



Why Group Students? ﬂ

The Tejas LEE is intended to drive classroom
instruction.

Grouping allows you to focus your instruction
on those skills that each student or group of
students need in order to read successfully.

Grouping allows you to make efficient use of
instructional time.

192010 University of Houston and Texas Education Agency

SAY:

The Tejas LEE is intended as a diagnostic tool. It identifies
critical reading readiness skills that are deficient and may
interfere with a student’s ability to learn to read
successfully. However, identification of the deficits is only
the first step. If, once the assessment is complete,
teachers do not use this information to inform their
instruction, the administration of the Tejas LEE is in vain.
The results must be used in order for the Tejas LEE to have
meaning. This module will show you how to use the
results of the test to group your students for instruction.

Key Points

* Tejas LEE is a diagnostic tool
intended to drive classroom
instruction.

* Analyzing the data gathered will

help teachers to group their
students effectively.

Notes
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Principio del afio Ji

[eias- LEE Resumen de la clase - Primer grado

Escoelr

Nombre del estudiante

,:;::::f;:::zi |: : — : i:

SAY:

The first tool you will need to use with your Tejas LEE
results will be your Class Summary Sheet. There are
several versions of the class summary sheet. Shown here
is the paper Class Summary Sheet. For each grade level of
the Tejas LEE, there are three Class Summary Sheets—one
for each timepoint. The one shown here is for Beginning
of Year (BOY) First Grade. The paper Class Summary
Sheets are included in every Texas K-2 kit. For Grade 3 and
for users outside of Texas, the Class Summary Sheets are
separate purchase items.

The Class Summary Sheet is also available electronically on
the Tejas LEE website. | will show you the features and
advantages of that format in a few moments.

Finally, if you use a PDA version of the Tejas LEE, your
provider will supply you with an electronic version of the
Class Summary Sheet. Although the format for each of
these sheets is a little different, they all contain the same
basic information and are the first step in using your Tejas
LEE results to improve reading in

[
Qobf Key Points

* In order to analyze the data,
teachers will need their class
summary sheet (CSS).

* Class summary sheets are
available in several versions:
0 Paper CSS from the Tejas

LEE kit

0 Electronic CSS from Tejas
LEE vendor

0 Electronic CSS from Tejas
LEE website

e All versions of the CSS will
contain the same basic
information

e Each administration time point
will have different CSS

HHHHLS
Notes



Conocimiento de
los grafofonemas

|_Opcional__| _Seccion1__| _seccon2 | _Seccion3 |

Conocimientode  Identificacion Conocimiento Conocimiento
pSa e |as letras de los sonidos de rimas

D:26-30

This slide has one \/*CLICK of animation.

SAY:

Let’s take a closer look at the Class Summary Sheets.
Shown here is a part of the Kinder BOY class summary
sheet. Underneath each section title you will find the
performance cutpoints. The cutpoints are based on our
pilot studies and research that shows where these
students should be at BOY. For example:

DO:
v 3 cLick

SAY:

In Optional Book and Print Awareness Section, the BOY
cutpoints are 0-5 = NI (Nivel de intervencion), 6-7 = NE
(Nivel Esperado) and 8-10 = D (Desarrollado). By MOY, the
NE cutpoint is eliminated as students are expected to have
fully developed this skill by January.

In Sections 1 and 2, by contrast, the BOY cutpoints are 0-9
= NI, 10-25 = NE, but at MOY, these cutpoints are raised to
0-18 = Nl and 19-25 = NE as students are expected to have
learned more by this time, but not necessarily all of the
letters and sounds. By end of year, the cutpoints are NI =0-
25, D=26-30 and the NE score eliminated.

The cutpoints for each skill on the Tejas LEE will vary based
on the number of items and pilot study results.

Key Points

* In the Class Summary Sheets,
below each section name are
the performance levels for that
administration time point.

* Remember, D=Developed,
NE=Expected Level, and
NlI=Intervention Level.

* The specific performance levels
for a particular section will vary
depending on the
administration time point.

ﬂ'ﬂﬂﬂ-ﬂ'ﬁ{l@
" Notes
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To calculate the Percentage of students NI:

Number of students NI x 100
Total of students in your class

Numero de estudiantes - ‘\
Porcentaje de estudiantés NI:

There are 3 ‘/*CLICKS of animation for this slide.
DO: v CLICK

SAY: At the bottom of the class summary sheet, those
sections of the Tejas LEE that have an NI performance level
will have two additional boxes for counting the Number of
Students NI and the Percentage of Students NI.

DO: v'5%CLICK

SAY: The second arrow shows a column for which there is
no NI standard at this time point, and there are no boxes
available for calculating a Percentage of Students NI. This
is because the students are not expected to have
developed this skill at this time point. This skill will not be
used for grouping/intervention at this point in the school
year.

You will need to calculate the “Porcentaje de la clase NI”
for each column with the two additional boxes. To do this,
divide the Number of students NI by the total number of
students in your class and multiply the result by 100. Note
that we recommend that Whole Class Instruction be used
instead of small group intervention if the Percentage of the
Class Nl is 67% or more.

DO: v % CLICK to bring up the formula.

Key Points

* If a section has an NI standard,
then a Number of Students NI
and Percentage of Students NI
box will appear at the bottom of
that section column. These
boxes will not appear for
sections that do not have an NI
standard.

* To determine Percentage of
students NI, divide the Number
of students NI by the total
number of students and then
multiply by 100.

* For skills in which 67% or more
are NI, we recommend using
whole group instruction.

* For skills in which less than 66%
are NI, we recommend using
small group instruction.

ﬁ]ﬂﬂﬂﬁﬂﬂ@

Notes
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Comprension de lectura
Seccion 8
Exactitud de Iec‘ Comprension de Ie&

Nivel de Nivel de
logro global logro global

Fluidez de lectur.

Cuento1 | Cuento 2 Cuento1 | Cuento2 | Promedio | Cuento1 | Cuento 2

IND/INS/FRU | IND/INS/FRU D/NI (PLCPM) | (PLCPM)

There are 3 ‘/*CLICKS OF ANIMATION for this slide.

SAY: Let’s now look at the comprehension information we will
need for grouping. For Kindergarten, things are
straightforward. There is one Listening Comprehension story
per timepoint and at End of Year, one Reading Comprehension
story. However, for Grades 1, 2 and 3, there are two stories at
each timepoint. When we are grouping, we will be mostly using
the overall score (Nivel de logro global) and may use the
individual story scores when deciding how best to group
students who may be harder to place into a particular group.

DO: v CLICK

SAY: Exactitud de lectura: Here we will look at how well the
student reads correctly. Remember, a student needs to be
either Nivel independiente or Nivel de instruccion on both
stories to be considered Desarrollado on Accuracy.

DO: v CLICK

SAY: Proporcion de la fluidez: The reading fluency rate,
measured in PLCPM (Palabras Leidas Correctamente por
Minuto—Words Read Correctly Per Minute) is one measure of
fluency we will look at for grouping. We will look at the average
score for both stories. However, you will remember that if a
student is Nivel de frustracion on one of the story, the “average”
will be their score on the one story they did read at the
Independent or Instructional level.

DO: v CLICK

SAY: Comprension de lectura Just like for Reading Accuracy, a
student must score Desarrollado on BOTH stories to have an
overall score of Desarrollado.

Key Points

e Grades 1-3 will have two

reading comprehension stories
per time point.

For the Accuracy overall score, a
student is considered D if they
score IND or INS on both
stories. If a student scores FRU
on either story, they are
considered NI overall.

For Fluency, there are no
performance levels. However,
to determine the fluency
average, add both fluency
scores and divide by two. If
only one fluency score is
available then that will be used
as the average.

For Comprehension, students
must be D on both stories to be
considered D overall.

HHLS

Notes
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tejas LEE - Primer grado

Instrucciones

* Primero, oprima File — Save As..., y archive con nuevo nombre.
m = Use los botones en el lado izquierdo de la pantalla para navegar.
= Alingresar datos, las células son grises: _
Esto significa que no se debe ingresar datos. -
Si Ud. ve una célula con datos y la céula es
gris, borre los datos o revise la informacién
adjunta, El gris indica que no debe de haber dalos en la célula
| = Alingresar detos, otras células "se abriran” ast !:
, ,
* Texto en rojo tachada incica valores invélidos: r—
Revise la informacién adjunta o cambie los datos

ingresados.

Principio del afie
* Ingrese el nombre de cada estudiante.

Mitad y final del afio
» Estudiantes que tomaron la administracién previa aparecerén autométicamente. Elja Sio

Mo en la columna a la izquierda del nombre del estudiante para confirmar que tomaron el
Teiacicr oo oo .

This slide has 1 v ¥ CLICK of animation.

SAY:

One alternative to the paper Class Summary Sheet is the
Automated Class Summary Sheet. These sheets are available
for download on the Tejas LEE website.

DO:
v % CLICK

SAY:

On the left hand side of the Instructions page, there are a series
of buttons in the color of the grade (the example above is blue
for first grade). These buttons will allow you to quickly navigate
through the various views of the Class Summary Sheet. There is
a button for each time point as well as a button for graphs.

Key Points

* Updated Automated Class
Summary Sheets for each grade
level are available for download
from the website:
www.tejaslee.org.

* The Automated Class Summary
Sheets open to an instructions
page and contain buttons on
left hand side for easy
navigation between time points
and several other screens.

U{}‘ﬂﬂﬁﬂ{l@‘
Notes



tejas LEE - Primer grado - Principio del afio

Secciones
3y4

=

{a): Ms. Frasas Identificacién Unién y Omisién
Escuela: Frutas Elementary del sonido segmentacion del sonido
Fecha: 9/7/2010 inicial y final de los sonidos inicial y final
D=14-16 s D910
NI=013 fio's NE=0-8
Nombre del estudiante Puntaje DNI Puntaje | DNEMNI | Puntaje | DINE
Ayala, Alberto 14 D 14 D 8 NE
10 7 NE
16 D 15 D 10 D

SAY:
At BOY on the Automated Class Summary Sheets, all rows
will be grayed out. In order to enter Tejas LEE results, you

first have to type the student’s name into the first column.

This will open up the numerical scoring box for the first
section on the sheet. As you enter results, the automated
class summary sheet will automatically determine the
performance level (D, NE, NI) and enter this information
for you. NI results are represented in RED for your easy
reference. These are the students who require
intervention in this skill. NE is represented in YELLOW and
D is represented by green. Once a score is entered, the
sheet will open up the next box that should be scored
based on the branching rules. The Automated Class
Summary Sheet will NOT allow a score to be entered for a
section that should not be administered.

HHLS

Key Points

Notes



tejas LEE - Primer grado - Mitad del afio

Conciencia fonolégica

Secciones Secciones
3y4 5y6

Secciones
1y2

(a): Ms. Fresas Identificacion Uniény Omision
Escuela: Frutas Elementary del sonido segmentacion del sonido.
inicial y final | de los sonidos | inicial y final
Fecha: { |
=14-16 D=14-16 a:;_g
f013 Ni=0-13 D
(Administrado
mitad del afio? Nombre del estudiante Puntaje | D/NI | Puntaje | DNEMNI
si [Ayala_Alberto C N ) g D
si Beltran, Bett: 14 D T NE
El Cabrera, Celia D D
NO

This slide has one \/*CLICK of animation.

SAY: At the MOY administration, the Automated Class
Summary Sheet looks somewhat different. You will see an
additional column to the left of the student names. Here you
should indicate whether the listed students took the test at
MOY. Once you mark “SI”, the Class Summary Sheet will open
up to the sections that should be administered to this student.
If the student was D on sections that use the Entry Point Rule
(See your grade level administration module for information on
Entry Point Rules), the Automated Class Summary Sheet will
direct you to the first section for which you need to input
results for MQY, bypassing the other sections. The sections on
which the student was D at BOY will remain “grayed out” but
you will see the performance level.

v Y CLICK

DO: Show participants that for Alberto, Sections 1 and 2 are
both grayed out because he was D at BOY. The D score
remains, but the numerical score is not maintained. The
Automated Class Summary Sheet opens up in white on section
3, which is the first section which should be administered to
Alberto at MOY due to Entry Point Rules.

HHLS

Key Points

Notes



[ﬁ- Key Points

tejas LEE - Primer grado - Principio del aiio

Principio

Secciones

1 Identificacién
Escuela: del sonido
inicial y final

Fecha:

D=14-16
NI=0.13

Nombre del estudiante Puntaje

This slide has one \/*CLICK of animation.

SAY:

Once you navigate to one of the class summary sheets, an
additional button becomes visible.

DO: v Y cLick

SAY: This button says “Para imprimir” and will give a
printable view. In addition, the worksheet is locked so
that no changes can be made. This view is for printing
purposes only. There is a printable view for each time
point.

G
.~ Notes




Printable View

¥/| Para imprimir

tejas LEE - Primer grado - Principio del afio

Maestro(a): Ms. Fresas

Escuela: Frutas Elementary
Fecha: 40428

Nombre del estudiante

182010 University of Houston and Texas Education Agency

This slide has one ‘/*CLICK of animation.

SAY:

Once you click on the PRINTABLE view, the results show
somewhat differently. You will notice that the D/NI and
D/NE boxes do not appear in red or green.

DO: v cuick

SAY:

Also, it is not possible to enter data when you are in the
PRINTABLE view. To enter data, you must go back to one
of the timepoints views (Principio, Mitad, Final).

Key Points

Notes



Exactitud de lectura Fluidez de lectura Comprension de lectura
=2 D=IND o INS D=45
NI=FRU NI=0-3
Nivel Nivel de
Cuento 1 Cuento 2 delogro | Cuento1 | Cuento2 | Promedio | Cuento1 | Cuento2 logro
global global
IND-INS-FRU |IND-INS-FRU|  D/NI (PLCPM) | (PLCPM) Puntaje | Puntaje D/NI
IND INS 35 3 33 5 4 D
INS FRU 23 23 3

SAY:

On the Comprehension sections for First, Second and
Third Grade, there are some columns with special
features.

Exactitud de lectura: There is a pulldown menu for the
Reading Accuracy section for each story. There are three
possible choices: Nivel independiente, Nivel de
instruccién, and Nivel de frustracién. Once you input the
information for stories 1 and 2, the Automated Class
Summary Sheet will determine the the correct
performance level.

Fluidez de lectura: The Automated Class Summary Sheet
will calculate an average fluency rate for both stories. If
there is only one fluency rate (because a student was
Nivel de frustracion on one of the stories) the Automated
Class Summary Sheet will present the score of the other
story as the Average. Please not the X over the
performance level for Fluency. The Tejas LEE no longer
has a performance standard for Fluency Rate. This column
will be eliminated on the 2010-2014 Automated Class
Summary Sheets.

Comprensién de lectura: You simply input the score your
student achieved on the comprehension questions for
both stories. The Automated Class Summary Sheet will
determine the performance level for each student and
select D or NI as appropriate.

HHHTHS

Key Points

Notes



Secciones
1y2

Conciencia fonolégica

Secciones Secciones -
Seccién 7
3y4 5y6

14

Identificacion Union y Omision fant
del sonido segmentacion del sonido R e i'l:bm e
inicial y final de los sonidos inicial y final pa
D=1416 Osiato D=9.10 D0
NI=0-13 NE=9-13 NE=0-8 NE=5-12
NI=0-8 NI=0-4
Puntaje D/NI Puntaje DNEMNI

Puntaje | D/NE/MNI | Puntaje | D/NE
8 NE

i

SAY: Grayed out boxes: Depending on the grade level and

branching rules, some sections may be “grayed out”

during the administration. In the above 1%t grade example,

a student scored NE on section 3 (first light green arrow)
and because of branching rules, skipped section 4—which
is grayed out (red arrow), and was directed to section 5,
which is the next section that should be administered
according to branching rules (second green arrow).

HHHTHS

Key Points

Notes



18 .
Graphing Features . Key Points
Number of Students NI

Primer grado — Namero de estudiantes NI

oPrincipio del afio  @Mitad del afio  WFinal del afio

192010 University o7 Houston ana Texas Egucation Agency

SAY:

Once a user clicks on the graph view, they will see the
Needs Intervention data each time point in two different
views. The one shown above has the number of students
NI. This is probably not the most useful way to look at
your data because hopefully, you do not have large
numbers of students NI. Since the graph allows for up to
35 students in a class, the bars tend to be very small.

Notes




Graphing Features

Primer grado — Porcentaje de estudiantes NI

@Principio del afic  mMitad del afic  mFinal del afio

192010 University of Houston and Texas Education Agency

SAY:

The second view shows the percentage of the class NI.
This view is particularly useful for determining whether to
use small group or whole class instruction to address a
skill.

Key Points

Notes



Grouping: Converting Results
into Effective Instruction

*General Ability Grouping

*Skill Specific Grouping

192010 University of Houston and Texas Education Agency

SAY:

Armed with this information from the Tejas LEE
assessment, we are now ready to group students for
individualized instruction. For the purposes of the Tejas
LEE, there are two basic types of instruction.

The first grouping type that is commonly used for
individualized instruction is General Ability Grouping.
Students are moved across groups as they master skills.
The General Ability Grouping is based on student
performance on the Tejas LEE, as will be shown in the
upcoming slides.

The second is Skill Specific Grouping. In this type of
grouping, the teacher calls together a group of students
who have not yet mastered a specific section on the Tejas
LEE, such as initial syllable omission. Skill Specific Groups
tend to be highly fluid and may be short-lived. Students
move out of these groups as soon as the skill is mastered
and if all students show mastery of the skill, it ceases to
exist. This allows the teacher to refocus instruction on
remaining weaknesses among students.

Key Points

* There are two basic types of
grouping for the Tejas LEE:
flexible (or general ability
grouping) and skill specific
grouping.

* Flexible (or general ability)
grouping is based on their
overall performance of the Tejas
LEE. Students are moved
between groups as different
skills are mastered.

* As its name implies, skill specific
grouping focuses on a particular
skill or section of the Tejas LEE
assessment. As soon as the skill
is mastered this group is
dissolved.

Notes



Key Points

General Ability Grouping

SAY:
First let’s discuss the process used for General Ability
Grouping.

% Notes




Using Tejas LEE Data to
Group Students

The sections outlined below will assist you in
grouping students using the Tejas LEE data.

. Prepare the Tejas LEE data for grouping.

.4 Follow the guidelines for differentiated
instructional grouping.

U Plan Instruction based on needs.

192010 University of Houston and Texas Education Agency

This slide has one v CLICK of animation.

SAY:

This slide shows necessary steps for grouping students
using the Tejas LEE data. The previous slides discussed
how to fill out the class summary sheet. In doing so, we
have already completed step one.

DO:
v ¥ cLick

SAY:
Now let’s move on to step two: Follow the guidelines for
differentiated instruction grouping.

Key Points

 Step 1 of grouping students is
preparing the data. This is
achieved by completing the
class summary sheet.

* In order to complete Step 2, we
must first familiarize ourselves
with the guidelines in the
following slides.

Notes



Sample Class Summary Sheet Key Points

Principio del afio

* This is a screen shot of a sample
first grade class summary sheet.

£ O =1 -1 4 e R
el slstal sl ] fele |

i

Womero 8¢ estudiantes NI
Parcentaje de estudiantes M

182010 University of Houston and Texas Education Agency

SAY:

At this time, we are going to use a sample BOY first grade
class of 16 students to demonstrate the grouping process.
This slide shows a screenshot of the class summary sheet
already filled out. You should have a copy of this summary
sheet in your handouts.

Notes




te].aSELEE Resumen de la clase - Primer grado Principio del afio

Conocimiento de .
Comprension de lectura
los grafofonemas

Seccion 7 Seccién 8

Conciencia fonoldgica

Secciones 1-2 Secciones 3-4 Seccion 5-6

Maestro (a):
Escuela:
Desarrollado=D D=14-16 NI=0-13 D=14-16 NE=9-13 NI=0-8 D= 9-10 NE=0-8 D=13-15 NE=5-12 NI=0-4 Nivel de Nivel de
Nivel Esperado=hiE Cuento 1| Cuento 2 | ogro global | Cuento 1 | Cuento 2 | promedio] Cuento 1 | Cuento 2 | g0 global

Nivel de Intervencién=NI Puntaje D/Nl Puntaje D/N E/N| Puntaje D/NE Puntaje D/N E/N| (IND, INS, FRU) (IND, INS, FRU) (D) (PLCPM) (PLCPM) D=4-5 NI=0-3 D=4-5 NI=0-3 (D,NI)
Avila, Luis 7 NI 3 NI 4 NI FRU FRU NI = = = - - NI
Calles, Jennifer 14 D 10 NE 5 NE 13 D IND INS D 31 35 33 4 (D) 3 (NI) NI
Enriquez, Adan 10 NI 6 NI 7 NE INS FRU NI 17 = 17 3 (NI) - NI
Fontalvo, Eduardo 10 NI 5 NI 6 NE INS FRU NI 15 = 15 2 (NI) - NI
Garcia, José 15 D 13 NE 7 NE 13 D IND INS D 42 39 41 4 (D) 4 (D) D
Gonzélez, Omar 9 NI 4 NI 5 NE FRU FRU NI - - - - - NI
Herrera, Eddie 6 NI 2 NI 4 NI FRU FRU NI - - - - - NI
2 |liménez, Kevin 15 D 13 NE 8 NE 13 D IND INS D 41 40 41 5 (D) 4 (D) D
_E Martinez, Camila 10 NI 7 NI 10 NE INS FRU NI 21 = 21 4 (D) - NI
3 Mireles, Adriana 16 D 14 D 8 NE 15 D IND IND D 45 43 44 5 (D) 5 (D) D
E Nieto, Margarita 14 D 11 NE 4 NE 13 D IND INS D 30 27 29 4 (D) 3 (NI) NI
8 |Pardo, Eloy 14 D 10 NE 4 NE 14 D IND INS D 29 33 31 4 (D) 4 (D) D
g Quifiones, Graciela 10 NI 6 NI 7 NE INS FRU NI 20 - 20 3 (NI) - NI
g Rosa, Fernando 8 NI 3 NI 4 NI FRU FRU NI - - - - - NI
2 |Salinas, Josue 7 NI 4 NI 3 NI FRU FRU NI - - - - - NI
Torres, Jason 16 D 14 D 7 NE 14 D IND IND D 44 42 43 4 (D) 4 (D) D
NUmero de estudiantes NI 9 g 4 9 11

Porcentaje de estudiantes NI 56% 56% 25% 56% 69%




BAJO

MEDIO

ALTO

IAG

BOY MOY EQY

Grade 1 Grouping Chart

Conocimiento de los grafofonemas

Conciencia fonolégica

Omisién del
sonido inicial y
final

Reconocimiento de Exactitud

las palabras

Iden. del sonido
inicial y final

Union y seg.

de los sonidos Dictado

Fluidez

Enfoque de
instruccion

Comprensién

Continde planeando con la Guia de actividades de intervencién

Conocimiento Conocimiento

Conciencia

de la letra - de los Fluidez Comprension Vocabulario Escritura
. fonolégica
impresa grafofonemas

p.3 p.9 p. 33 p. 87 p. 97 p. 139 p. 165







Guidelines for differentiated
instructional grouping

1. Determine which skills should be
taught whole group versus small group.

Recommendations:
Large Group: 67% or more NI
Small Group: 66% or less

192010 University of Houston and Texas Education Agency

DO:
Paraphrase slide.

SAY:

Although we recommend the above percentages, always
follow school and or district policies regarding grouping.
You may also find that the your particular class results
may necessitate using different percentages. Use your
professional judgment. For example, some teachers may
opt to use whole group instruction on any skill on which
more than 50% of the class is NI.

Key Points

* The first thing that we must do

is look at our class summary
sheet and determine which
skills need to be taught whole
group versus small group.

The Tejas LEE recommends
using whole group when
addressing skills in which 67%
or more of your class scored NI.
Small group instruction is
recommended for skills in which
66% or less of your class scored
NI.

Teachers may use their
professional judgment in
determining whether to use
whole or small group.

Notes
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SAY:

The first thing to look at is the very bottom of the Class
Summary Sheet. At each time point, the sections with a NI
performance level will have two additional boxes at the
bottom of the column to assist you in the grouping
process—

The number of students NI
The percentage of students NI

In this fragment of a Class Summary Sheet from BOY first
grade, Sections 1 & 2 combined, 3 &4 combined, and 7
have an NI performance standard and intervention is
required (green arrows), while Sections 5 & 6combined do
not have NI at this time point (red arrow). No intervention
should be given as students are not yet expected to have
mastered these skills.

Not shown here, but also requiring intervention at BOY is
comprehension. We will look at this on the next slide.

Key Points

e The number of students NI and

percentage of students NI can
be found at the bottom of the
class summary sheet.

Only the skills that have an NI
level at this time point will have
corresponding NI boxes.

If a section does not have NI
boxes then students are not
expected to be developed in
that particular skill at this time
point.

HHLS

Notes
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SAY:

Shown here is the comprehension part of the class
summary sheet. You will note that Reading Accuracy and
Reading Comprehension do have performance standards
at BOY (and all time points—green arrows). These stories
were selected for each time point based on the results of
our pilot studies. Students are expected to read the stories
accurately and have comprehension at each time point.

Fluency does NOT have a performance standard, nor does
it at any time point. This is because the fluency measure
on the table, reading rate, is not an end in itself. This is
not to say that reading rate (speed) is not important, it
certainly is. Automatic and rapid reading helps students to
understand text. However, the goal of fluency is not
simply to read fast, it is to improve comprehension. All of
us have had students in our classroom who ready quickly
and accurately, but who do not understand a thing they
read once they complete the selection. Thus, the fluency
rate should be always be looked at in conjunction with
comprehension.

Key Points

* For the reading comprehension
section, there is an NI level for
accuracy and comprehension at
each time point.

* However, fluency does NOT
have a performance level
standard at any time point.
Although fluency rate is
important, it needs to be looked
at in conjunction with
comprehension and not in
isolation.

!ﬂﬂﬂﬂﬁﬂ[l@‘
- Notes
=



Sample Class Summary Sheet Key Points

Wdentiticacion unidny
det sonido segmentacion
inicialyfinal | delos sonidos

* Look at percentage of students
NI for each skill (where
applicable) and determine
whether that skill should be
addressed whole group or small
group.

[®

=aungﬂguﬁn-5ungu§ £

5l la]a 5[z |5 6o o |0 s s e~ |2

* Remember, the Tejas LEE
recommends using whole group
when addressing skills in which
67% or more of your class
scored NI. Small group

Nimero de estudiantes NI
Porcentaje de estudiantes NI
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SAY: instruction is recommended for
The next thing to look at is the actual percentage of the skills in which 66% or less of
class NI. If the percentage is less than 67%, we your class scored NI.

recommend that this skill be taught as small group
instruction. In the example above, our teacher should
provide intervention on section 1 and 2 combined and 3
and 4 combined as small group instruction as the
percentage is 56%.

Notes
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There are 2 \/*CLICKS of animation for this slide.

SAY:

Intervention should occur with those students scoring NI on
each task. In our example, 9 students are NI on tasks 1 and 2
combined.

po: v Y cLick

SAY:

The nine arrows point to the scores that require intervention.
However, since sections 1 and 2 are combined, we should look
more carefully at the two individual tasks to see whether some
students only need intervention with one of the two related
skills (initial vs. final sounds—sections 1 &2; blending vs.
segmenting in sections 3 & 4). This would be true of any
combined sections on Kinder and first grade.

Let’s turn our attention now to Sections 3 and 4. Again, nine
students require intervention in blending and segmenting and
we do want to look at their performance on the individual tasks
to make our intervention groups more relevant. However,
there is also an NE standard for this time point. An additional 5
students scored NE.

po: v X cLick

SAY:

While these students do not require intervention at BOY, we
will want to monitor their progress. Keep in mind that an NE
score will become an NI score at MOY or EQY unless student
performance improves. Students scoring NE are expected to
continue developing these skills as the school year progresses.

[
Q.[ Key Points

* In this example, 9 students

scored NI in sections 1 and 2.
They will need intervention in
identifying initial and final
sounds.

For sections 3 and 4, 9 students
scored NI and will require
intervention in blending and
segmenting sounds.

For all combined sections,
teachers may find it useful to
look at the student’s scores in
the individual subsections to
better determine their needs.

Although students who score
NE do not require intervention,
they will still benefit from more
practice in order to achieve
mastery.

HHHHG

Notes



Key Points

* This is a screen shot of a First
Grade Grouping Chart.

* This grouping chart can be used
to facilitate general ability

grouping.

SAY:
This is an example of the chart that we will be using to
group students in the upcoming slides.

This handout is in your participant binder.

Now that we have introduced our grouping chart we can
continue to the next guideline for differentiated
instructional grouping.

!l]ﬂi]ﬂﬂﬂm%
Notes




Guidelines for differentiated
instructional grouping

2. Group student names into the High and Low
categories for each skill (do not fill in the Final or
Enfoque de instruccion columns). Using the
Resumen de la clase, identify students who score
as High or Low on each skill. Place their names
into the appropriate box. All other names should
be placed in the Middle group (this group will
eventually be broken into Middle High and
Middle Low).

192010 University of Houston and Texas Education Agency

DO:
Walk participants through this slide.

SAY:

When creating your intervention groups, your lowest
group should have no more than 5-6 members. In a case
like in our class, where 9 students are NI in this skill, we
want to focus on those students who have the greatest
need. This can be determined by looking at their raw
scores. Those who are slightly stronger can be placed into
the middle group. We will still intervene with them, but
not with the frequency or intensity as we will with those
with greatest need.

DO:
J: Have the participants complete the blank grouping
- v:—'% chart for Sections 1 and 2 (Low, Medium, High)

before proceeding to the next slide.

Key Points

* Look at each section of the
Tejas LEE and put students into
Low, Medium, or High groups
for each skill.

* The Medium group usually

consists of a mix of high NI, low
D, or NE students.

Notes




The Low Group

Cont

Iden. del sonido
inicial y final

Luis
Omar
Eddie

Fernando
Josue
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DO:
Ensure that everyone understands why we placed these
students into the Low Group for Sections 1 & 2.

Key Points

* These students were chosen for
the low group because they had
the lowest NI scores in Sections
1and 2.

Notes




The High Group

Jennifer
José
Kevin

Adriana

Margarita
Eloy
Jason

192010 University of Houston and Texas Education Agency

DO:
Ensure that everyone understands why we placed these
students into the High Group for Sections 1 & 2.

Key Points

* These students were chosen for
the high group because they
had the highest D scores in
Sections 1 and 2.

% Notes




The Middle Group

Adan
Eduardo
Camila
Graciela

192010 University of Houston and Texas Education Agency

SAY:

In our example class, there are only sixteen students. The
Middle Group is comprised of students who have high NI
results. In a normal class, if there are more than 5-6 NI
students, the Low Group will limited to the neediest 5-6,
while the Middle Group will be comprised of a mix of
“High NI” students and “Low D” students. This will allow
the teacher to have a maximum impact on the students
who need the intervention most by limiting the number in
this group.

DO:
Answer any questions about the Middle group before
proceeding.

Key Points

* These students were chosen for
the Middle group because they
had the highest NI scores in
Sections 1 and 2. Although they
were NI, they were the only
ones who scored a double digit
raw score.

Notes
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SAY:

We now look at the next column for which there is an NI
performance standard—Sections 3 & 4 combined. Here,
the Low, Middle and High groups are very easy to identify
because we have students with scores of D (high), NE
(middle) and NI (low). This information is entered onto the
Grouping Chart shown on the next slide.

Key Points

* Next, we will look at the next
section that has an Nl level,
Sections 3 and 4.

* Since this section has all three
performance levels, D/NE/NI, it
is easier to place students into
high, middle and low groups.

Notes



Adan
Eduardo
Camila
Graciela

Jennifer
José
Kevin
Adriana
Margarita
Eloy
Jason

© 2010 University of Houston and Texas Education Agency

SAY:

Jennifer
José
Kevin
Margarita
Eloy

The Low, Middle and High groups have been added for
Tasks 3 & 4. You would continue to progress along the
grouping mat in this fashion for each section of the Tejas

LEE Assessment.

Key Points

* Based on their results on
Sections 3 and 4, we have
placed students into low,
medium, and high groups.

Notes



Helpful Hints

e When making grouping decisions, look at
the raw (numerical) score as well as the
performance level.

» |t is often helpful to record the student
accuracy score and the actual fluency
score to assist with grouping and
instruction.
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SAY:

Now you will complete the next several columns on the
grouping chart. Here are a few helpful hints with you that
may make your grouping easier.

Don’t only look at the performance level score (D, NE, NI,).
Look also at the raw (numerical score). There is a large
difference between a student with a raw score of zero on a
task (no knowledge of the skill) and one who’s score is 13
on Sections 1 & 2 combined—still NI, but only one point
away from a D score on this skill.

Also, when you are grouping students for the accuracy and
fluency columns, you may find it useful to record some
additional information next to student names. In the
Accuracy column, you may wish to note the student scores
on both stories (for example IND, INST) or the overall
performance for both (D or NI). Under fluency, you may
find it useful to jot down the actual student fluency rate
next to the names.

Key Points

* When making grouping
decisions, it is often helpful to
also look at the students’ raw or
numerical scores for each
section.

* For Accuracy and Fluency
columns, teachers may find it
useful to include additional
information next to students’
names (i.e. actual accuracy
levels, fluency rates)

Notes



Your Turn

* Complete the Grouping Chart, all the
way across up to and including the
Fluency column.

* DO NOT yet complete the
Comprehension, Final, or Instructional
Focus columns.

192010 University of Houston and Texas Education Agency

DO:

.. Have participants complete the Grouping Chart
@ based on the sample data up to and including the

Fluidez column.

Key Points

Notes
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SAY:

Looking at the final Section for which there is an NI
performance level (Comprension de lectura), we find that
the percentage of the class NI is 69%. This indicates that
this skill should be taught as a whole group activity, rather
than in small group.

There are two ways we can represent this on the grouping
mat.

Key Points

e Comprehension is the last
section at First Grade BOY that
has an NI performance level.

* |n this class, 69% of the
students scored NI in

comprehension.

* |t is recommended that this skill
be taught whole group.

Notes



Grouping for Comprehension Key Points

* Teachers can choose to either
Comprensién write whole group in the

e Comprehension column or
break down their students into
low, middle, and high groups.

192010 University of Houston and Texas Education Agency

SAY:

One way to represent this column is by simply writing
“WHOLE GROUP” in the box for comprehension. Others
may prefer to write out student names for this column.
Either method is fine.

DO:
Have participants complete the Comprehension

/5} column on their Grouping Chart using one of these
two methods.

Notes




I

Qobf Key Points

Enfoque de

Comprensién Final .
instruccion

Luis
) Omar ) Omar
£duordo Luis tadke Luis !
Omar Omar Eddie Femando ‘Omar

* Here is what our grouping chart

Fernando

Eddie Eddie Fernando Josue Eddie Ji

Fernando Semie Josue ol Femando piin . . .

should look like up to this point.
Josue Graciela Graciela

e Keep in mind that grouping is

Adan (17)
Eduardo (15)

Adan
Adan Jenni!el Eduardo Jennifer g fI . b | d h h .
Ji Je if Ji Camila (21) Jo i
civaio | e | et | o = ot very tlexible, and that there is

Margarita Eloy Grackela Margarita |Margarita (29)|  Margarita
Eloy Eloy

Graciela

no “right” way to group.
Grouping may vary slightly due
to teachers’ professional
judgment.

Jennifer (33)
Eloy (31)

Jennifer Jennifer
I;'m? José :“’f’ José (41)
iy Adriana Kevin v Adriana Kevin (41)
Adriana Adriana "
. Jason Adriana Jason | Adriana (44)
Margarita Margarita
Jason Jason (43)
Eloy Eloy
Jason Jason

José
Kevin
Adriana
Eloy
Jason

SAY:

Here is a screenshot of our grouping chart up to this point.
Your grouping chart may look somewhat different from
this one. This is fine. There are no absolutes in grouping.
In a roomful of teachers, all looking at the same data, it is
likely that the grouping mat of each teacher will look
somewhat different. What really matters is considering
each student’s performance and using your professional
judgment to decide how each student’s needs can best be
met.

Now that we have grouped students by skill, let’s move on
to the next step in the guidelines.

HHHHLS
Notes




Guidelines for differentiated m
instructional grouping

3. Identify students who consistently fall into
the Low group across skills. These students’
names should be placed in the Final column
for the Low group. Define the instructional
needs for this group and write them in the

column.

192010 University of Houston and Texas Education Agency

DO:
Paraphrase slide.

Remind participants that general ability grouping is not an
exact science. Flexibility is of utmost importance when
deciding how to group your class. Teachers know their
students better than anyone else, and just use their
professional judgment when assigning groups.

Key Points

* Place students who are
consistently in the Low Group
for all skills in the Final Low

group.
* |dentify their needs and write

these in the Instructional Focus
column.

Notes



Guidelines for differentiated
instructional grouping

4. Identify students who consistently fall into
the High group across skills. These students’
names should be placed in the Final column
for the High group. Define the instructional
needs for this group and write these in the

column.

192010 University of Houston and Texas Education Agency

DO:
Paraphrase slide.

Key Points

* Place students who are
consistently in the High Group
for all skills in the Final High

group.

* Although these students will
not need intervention, identify
areas for enrichment or
continued growth and write
them in the Instructional Focus
column.

% Notes




Guidelines for differentiated
instructional grouping

5. Begin to separate students in the Middle
group by those who fall into the Middle group
across most skills and the Low group on some;
and those who fall into the Middle group across
most skills and the High group on some skills.
These two groups most likely will be the base
for your Middle Low and Middle High groups.
List the names of these students in the Middle
Low or Middle High Final columns. Determine
the instructional needs of the Middle Low and
Middle High groups and write them in the
column.

192010 University of Houston and Texas Education Agency

DO:
Paraphrase slide.

Key Points

* Place students who fell into a
mix of Low and Middle groups
into the Final Low Middle

group.

* Place students who fell into a
mix of Middle and High groups
into the Final Middle High

group.
* Determine needs of these

groups and write them in the
Instructional Focus column.

Notes



Guidelines for differentiated
instructional grouping

Key Points

6. Some students will not follow the specific * Use professional judgment to
patterns discussed above and at this step, place students who do not fall
you might have some students who have yet neatly into one of the
to be placed into a Final group. To place previously mentioned patterns.
these students, examine the instructional
focus of your groups and place students into .
the group their skill levels are most closely * Place these students in the
aligned with and where the instructional group that most aligns with
focus will be most beneficial to the student. their specific instructional

needs.

192010 University of Houston and Texas Education Agency

DO:
Paraphrase slide.

Notes




Guidelines for differentiated
instructional grouping

Key Points

* After all Final groups are
7. Once all of students have been placed determined, re-examine the

into Final groups, re-examine your groups to make sure everyone’s
grouping and instructional goals to needs are being met.

ensure all student needs are being
addressed. You may need to regroup a * You may move some students

few students at this stage. around if necessary at this time.

192010 University of Houston and Texas Education Agency

DO:
Paraphrase slide.

% Notes
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SAY:
This information is then transferred onto the grouping
sheet in the Final column.

ﬁ]ﬂl]ﬂﬂﬂ[l@

Key Points

Notes



Group Activity

= Have participants complete the Final and
: 7} Instructional Needs Columns on their Grouping
Chart.

Once they have filled out their final and instructional
grouping columns individually (give them about 5
minutes), then have them compare their groups at their
table.

Ask for a volunteer to come up to the front and share their
final grouping . You may want to have the teacher write
out their final grouping on a chart table.t Encourage
participants to discuss how their groups differed from the
one shared or from others at their tables. Each table
should be given the opportunity to discuss their rationale.

When summing up the discussion, emphasize that there is
no right or wrong answer to grouping. Grouping is
intuitive and based on experience, as well as the teacher’s
knowledge of their class.

Key Points

* There is no one way to group
students. Grouping is flexible
and will vary due to professional
judgment.

* The important thing to keep in
mind while forming groups is to
make sure that everyone’s
needs are being met.

% Notes




Final BOY Ability Grouping ﬂ

Eddie
Josue
Luis
Fernando
Omar

Jennifer
Margarita
Eloy

Eduardo
Camila
Graciela
Adan
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SAY:

This is one example of how to group this particular class.
Your final groups may differ somewhat from what is
shown here.

Key Points

* This is just one example of how
to group this particular class.

Notes



Using Tejas LEE Data to
Group Students

Key Points

The sections outlined below will assist you in

 Step 3 is plan instruction based
grouping students using the Tejas LEE data.

on needs.

.4 Prepare the Tejas LEE data for grouping. « Pull activities from the Tejas LEE
IAG (or other resources) that
address the needs of your
different groups.

Jd Follow the guidelines for differentiated
instructional grouping.

\d Plan Instruction based on needs.

192010 University of Houston and Texas Education Agency

This slide has one v CLICK of animation.

SAY:
After completing Steps 1 and 2, you would move on to
Step 3: Plan instruction based on needs.

DO:
v ¥ccLick

SAY:

You would accomplish this by going into the Tejas LEE
Intervention Activities Guide and pulling activities that
addressed the needs you identified in the instructional
focus columns. The table at the bottom of the Grouping
Chart serves as a quick reference of where to go in the IAG

for different reading skills. Notes




Key Points

Skill Specific Grouping

SAY:
Now let’s switch gears a little bit and talk about skill
specific grouping.

% Notes




Grouping Mats K-3 Key Points

‘ tejas LEE Tejas LEE Grouping Mat

First Grade

* The Tejas LEE Grouping Mats
are used for skill specific

grouping.

12010 Universty af Houston and Texas Education Agency

SAY:

Remember, at the beginning of this presentation we said
there were two ways to group using your Tejas LEE results.
Now we’re going to learn how to do skill specific grouping
using the Tejas LEE Grouping Mats.

2

Notes




Tejas LEE Grouping Mats Key Points

Purpose

* The Tejas LEE Grouping Mats allow teachers .
i : g allow teachers to group their
to quickly identify appropriate activities for . .
their small group or whole class intervention S_tUdents by _Sk'lls and provide a
for every skill assessed on the Tejas LEE. list of activities from the IAG to

address that skill.

* The Tejas LEE Grouping Mats

Grouping Mats have room to list students
needing help on each skill and allow
teachers to check off the activities they use
with their students.

192010 University of Houston and Texas Education Agency

DO:
Paraphrase slide.

Notes




. Tejas LEE Grouping Mat
tejas-LEE Kindergarten

{
I ﬂ a screen shot of the Kindergarten Grouping Mat.

Key Points

* There is a Grouping Mat for
each grade level. Hereis a
screen shot of the Kindergarten
mat.

iH}ﬂ{HI*(h@
Notes



First Grade m
S
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@ a screen shot of the First Grade Grouping Mat.

Key Points

* There is a Grouping Mat for
each grade level. Hereis a
screen shot of the First Grade
mat.

Notes



Key Points

screen shot of the Second grade

each grade level. Hereis a
mat.

* There is a Grouping Mat for

Notes

)
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Tejas LEE Grouping Mat
Second Grade

tejas-.LEE

_==_==___=_===_
EEEEOEERCEERRE R Bep
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@ a screen shot of the Second Grade Grouping Mat.



Third Grade @
L

BEEEEEEREERE
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‘ g a screen shot of the Third Grade Grouping Mat.

Key Points

* There is a Grouping Mat for
each grade level. Hereis a
screen shot of the Third grade
mat.

Notes



- Tejas LEE Grouping Mat
IEJBS‘LEE First Grade

oy — = =)

[ tejasLEE

Notes 2 Students | Activity
FON-12
FON-13
FON-14

e FON-22

This slide has four v *CLICKS of animation.

SAY:
Now let’s take a look at the features of the grouping mats.

DO:
v % CLICK

SAY:
On the left hand side of the mat are two columns. Let’s take a
closer look.

DO:
v ¥ CLICK

SAY:
The first column is titled “Notes”.

DO:
v ¥ CLICK

SAY:

This column can be used for many purposes such as listing
student names, comments about special circumstances, listing
additional resources beside the IAG, etc...

DO:
v ¥ CLICK

SAY:
The second column on the mat provides space to list your tier
two students.

=

Key Points

* The first two columns in the
Grouping Mat give teachers
space to write Notes and list
their Tier 2 and 3 students.

Hﬂﬂﬂﬁﬂ{l@‘
Notes

s



- Tejas LEE GroupingMat
tejas-LEE First Grade

1.4- Segmentacion  1.5- Omision del 1.6- Omision del

de los-sonido onide-in sonido final
BOY MOY EOY @ MOY EOY

This slide has three v ¥¢CLICKS of animation.

SAY:

In subsequent columns, the name of each Tejas LEE task can be
found under the task number in the colored horizontal strip(s)
that match the kit color for each grade level.

DO:
v % CLICK

SAY:
Let’s zero in on the specific information you will find in these
colored strips.

DO:
v % CLICK

SAY:
As you can see, under each task, the mat indicates when each
particular skill has an intervention standard (NI).

DO:
v % CLICK

SAY:

For 1.4 there is an intervention level (Nl) for BOY, MOY and EOY,
but for 1.5 and 1.6, the intervention level is only at MOY and
EOY.

Key Points

* The dark blue boxes list the
section number, section name,
and time points in which it has
an NI performance level.

iHH ﬂ'ﬂ{}{l@
" Notes



- Tejas LEE GroupingMat
tejas-LEE First Grade

1.1- ldentificac 1.2- Identificacion 1.3- Union de los
del sonido inicial del sonido final sonidos
BOY MOY EOY BOY MOY EOY BOY MOY EOY

TR TR T T B PR

This slide has one \/*CLICK of animation.

SAY:
There are two sub-columns under each task.

DO:
v < cLick

SAY:

The first, labeled “Activity” lists all of the activities from
the Intervention Activity Guide (IAG) that could be used to
re-teach that particular skill. The second column
“Selected”, allows the teacher to mark those activities that
he/she wishes to use with that particular group.
Alternately, it can be used to indicate activities that have
already been used with the group.

Key Points

* Under each Tejas LEE section
are two columns labeled
Activity and Selected.

* The Activity column lists all the
activities from the IAG that
address that specific skill.

* If teachers choose to use a
particular activity, they may
place a check under the
Selected column to show that
they’ve used that activity.

G

Notes



Features of the Grouping Mats m

. Tejas LEE Grouping M at
tejas-LEE o et omde

This slide has one v ¥ CLICK of animation.

SAY:
Underneath each of the tasks, space is provided in an area
labeled “Student Names”.

DO:
v ¥ CLICK

SAY:

Here the teacher can write the names of students who are NI in
each task. When recording student names, it is recommended
that an erasable marker be used. In this way, the mat can be
revised as students make progress and/or after each
assessment period.

Key Points

* Teachers should write the
names of the students who
scored NI in the space provided
under the corresponding
section.

Notes



Using the Grouping Mats Key Points

Step 1:

192010 University of Houston and Texas Education Agency

SAY:

Now that we’ve reviewed the features of the grouping
mats, let’s talk about how to use them. The first step is to
prepare the data on the class summary sheet. This is the
same step as when we did general ability grouping.

Notes




te]aSLEE Resumen de la clase

[

h’ N
Pintaje  D/NI D/NE/NI| Puntaje  D/NE
f 7 NI NI

14 D NE s

10 NI NI

10 NI 3 NI
D B NE

NI NI
NI NI
D NE
NI NI

Torres, Jason

Porcentaje de estudiantis NI|__56%

192010 University of Houston and Texas Education Agency

This page has twp v cLicks of animation.

SAY:

First, we focus in on a specific skill. For example, let’s take
a look at Section 1, Identificacion del sonido inicial y final.

po: v X cLick

SAY:

As you can see from the Numero de estudiantes NI at the
bottom of the page, 9 students, 56% of our imaginary
class, needs intervention on this skill. The first five are
visible on our partial class summary sheet. They are...

po: v X cLick

SAY:
Luis, Addn, Eduardo, Omar, Eddie, Camila Graciela,
Fernando and Josue.

Key Points

* Highlight the students who
scored NI on each skill.

* In this example, 5 students
scored NI on Section 2.

Notes



1.1- Identificacion
del sonido inicial
BOY MOY EOY

Adan
Eduardo
Fernando | Omar Camila
Josue Eddie Josue
Graciela

©2010 University of Houston and Texas Education Agency Fernando

This slide has one ‘/*CLICK of animation.

SAY:

We now take the names from the previous slide and write
their names in the appropriate place on the Grouping Mat.
Since sections 1 and 2 are combined, | may not have to
enter all students in both columns. In our example, the
teacher found that only 5 students needed intervention on
initial sound identification, but all nine required extra
instruction on identifying the final sound. It is best to use
an erasable marker so that as students develop these
skills, they can be added or removed from the various lists.

DO:
v ¥ccLick

Key Points

* Teachers should write the
names of the students who
scored NI in the space provided
under the corresponding
section.

Notes



1.1- Identificacion 1.2- Identificac
del sonido inicial del sonido fin
BOY MOY EOY BOY MOY EOY

© 2010 University of Houston and Texas Education Agency

This slide has one ‘/*CLICK of animation.

DO:

If available, have the teachers look at the section 1.1 of
the First Grade grouping mats and at their Guia de
actividades de intervencidn to see the various activities
that we have identified to address a reading deficit in
“Identificacion del sonido inicial”. You may wish to have
teachers discuss which they would use.

SAY:

Let’s see which 3 activities this teacher selected to
intervene with the seven students who need help with this
skill and take a closer look at one of the activities.

DO:
v Y cLick

Key Points

* Teachers should review the
activities available for this skill
and choose the ones that
he/she deems most
appropriate.

Notes



>
o e e s

= FoN-22 Extiende la frase fantdstica /

or sentences.

Conclencia fonoldgica | Rimas y afieracién

FON-22 Extiende la frase fantastica cadd to the Fantastic Phrase) e
Students will lengthen alliterative phrases or sentences. ’
1 "} largardn una frase ”
. e e feociones)
Frases u oraci -hechas iy
)
Diga una frase de palabras que comienzan con el mismo sonido los estudiantes deben prolongar la fia)
frase usando palabras que también comiencen con el mismo sonido. :J"-'ﬁﬂ
Ejemplos: el enorme elefante (El enorme elefante es elegante.)
bien bonita ballena (Bien bonita ballena busca buena bascula.)
feo fantasma (Feo fantasma felicita a furioso felino.)
vaca valiosa (Vaca valiosa vuela, vaca valiosa va de vacaciones.)
feliz foca fabulosa (Feliz foca fabulosa forma fortuna facilmente.)
tan triste tortuga (Tan triste tortuga tararea temas tan tristes.) b st on ifntar
serpiente sorprendida  (Serpiente sorprendida se sale sin su sandia.) e
altiva ardilla asustada  (Altiva ardilla asustada avienta avellanas al avién.)
orangutan orgulloso (Orangutén orgulloso oye osos optimistas.)

Esunosofios Esun 050 perezoso.
Esunop! Esunojo mjo.
Esunanimaiote con tromga
muy bian vestido. s un eiotante logante.
Esunacantante nteigente. €S una atista ista.
£ mamma Esuntiomi.
Esun animaifo de.
mu<mhmnu
s una rdita pila,
ermmmum
s una serpienta difaronte.
- [ ————

This slide has one v X CLICK of animation.

SAY:
FON-22 was one of the activities chosen. Let’s take a closer
look at this activity.

DO:
v % CLICK
Briefly explain activity to participants.

Key Points

Notes
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SAY:
Step 6 is to implement the activities chosen with your

small groups.

Key Points

% Notes




Tejas LEE 2010-2014

Using the
Guia de actividades de intervencion

SAY:

As we have seen, using the Tejas LEE Intervention Activities
Guide is an important part of grouping students. Now,
let’s take some time and review the features of the new
IAG.

Key Points

Notes



IAG Module Contents Key Points

* Purpose of the IAG
e Organization of the IAG

¢ Features of the IAG

e Sample Activities

DO:
Read/review slide.

% Notes




Purpose of the IAG

e The IAG provides V c:W
) 3

multiple activities for k’\ l !
teachers that target M ~

the skills assessed on
the Tejas LEE Guia de actividades

The IAG provides
background
knowledge for .
teachers on Spanish
reading skills

louston and Texas Education Agency

DO:
Read/review slide.

Have teachers “Think, Turn and Talk” with a partner about
why using the IAG would be helpful in their classrooms.

e ~ Remind participants there is a box in their
J participant packet for them to use to take notes
from their conversation.

After about 1 minute, have pairs share and briefly discuss
ideas that are provided.

Key Points

* |AG provides
--multiple activities for a range
of skills
--background information for
teacher knowledge

% Notes




What’s in the IAG? n Key Points

Table of Contents in Spanish and English

Over 300 individual activities for addressing * Tatfle of cothents In
student reading needs Engllsh/Spanlsh

In-depth discussion of Spanish reading skills for

educators presented in English * Background information is

Concise descriptions of the objectives for each presented in English
activity in English and Spanish
Material lists for activities where necessary * All activity objectives are written
in both English & Spanish

Blackline master references

Glossary and bibliograph .. .
‘ SIEREY *Over 300 activities in Spanish

DO:
Read/review slide.

Notes




Organization of the IAG B Key Points

¢ Introduction
* Activities are grouped by

* Table of contents (both English and ) i
reading domains

Spanish)

» Activities Grouped by Reading Domain « There are introductory sections

* Introductory sections for all sections available for all reading domains
and most sub-sections and most sub-sections

* Glossary of Spanish reading terms

* Helpful glossary of Spanish
reading terms can be found at the
back of the IAG

e Comprehensive bibliography

DO:
Read/review slide.

% Notes




Key Points

Contenido

: * Table of contents available in
poee English and Spanish

Content

* Major sections presented in
Blue type

enbens Mgy waas. L L

PIEFEY SERSEE RrEi

*All major sections have
corresponding blue tab for easy
locating

8383

* All subsections are presented in

Black type.
This slide has 1 CLICK V% of animation.

SAY:

The Tejas LEE Guia de actividades de intervencion has two
table of contents—one in Spanish and one in English. The
major sections are all presented in BLUE. These sections
also have actual blue tabs in the IAG so that they can
quickly be located. The subsections with in each section
are presented in BLACK type.

DO:

CLICK VX (to reveal the close-up of the table of contents).
Highlight those items pointed out on this slide for your
participants.

Notes




Organization of the IAG

e Conocimiento de la letra impresa (s

activities)

* Conciencia fonoldgica (51 activities)

e Conocimiento de los grafofonemas (ss
activities)

e Fluidez (17 activities)

e Comprension auditiva y de lectura (2
activities)

* Vocabulario 48 activities)

® Escritura (37 activities)

© 2010 University of Houston and Texas Education Agency

DO:
Read/review slide.

Q ADDITIONAL INFORMATION FOR PRESENTER:

The activities are organized by reading domain. The first,
Book and Print Awareness (Conocimiento de la letra
impresa) is actually a reading readiness domain. This
section is optional in the Tejas LEE, but activities are still
available in the IAG if intervention is needed for this skill.

The next 5: Phonological Awareness (Conciencia
fonoldgica), Graphophonemic Knowledge (Conocimiento
de los grafofonemas), Fluency (Fluidez), Listening and
Reading Comprehension (Comprensién auditiva y de
lectura) and Vocabulary (Vocabulario) follow.

The list is rounded out by Writing (Escritura), which
although not a ‘reading’ domain, is a skill that comes
about after the development of the 5 reading domains.

Please point out to your participants that, although the
Tejas LEE does not directly assess Book and Print
Awareness, Vocabulary or Writing, these activities are
provided to assist teachers in working with students
having difficulty with these skills.

Key Points

Notes



Features of the IAG

Introductions

Key Points

* Presented in English

* All introductions are presented

* Provide background information for in English
teacher
La diéresis ) ! * Introductions present
PV LTI : background information about
) the specific skills related to that
s domain, as well as summaries of
ETTET . important language rules and/or

conventions

© 2010 University of Houston and Texas Education Agency

* English was chosen to facilitate
conversations and collaboration
This slide has 2 CLICKS V% of animation. between colleagues

SAY: e Lengths of introductions will
Each section and most subsections of the IAG have vary

Introductions. The introductions present background
information about the specific skills related to that
domain, as well as summaries of important language rules
and/or conventions. The purpose is to provide teachers
with a framework from which to guide instruction of these
skills. These introductions are written in English. English
was chosen for the informational sections to facilitate
teachers’ ability to work with other professionals on
selecting activities and reviewing relevant information.
Additionally, when teachers need to discuss theoretical
dimensions, rules and conventions with other
professionals, they will likely do so in English.

N
é

19 Notes

N

The introductions vary greatly in length. Some are just a
few sentences, while others are several pages long.

DO:

CLICK V* (to reveal an example of a longer introduction—
the beginning of the spelling section appears, this
introduction is actually 2 ¥ pages in length)

CLICK vV (to reveal a short introduction for dieresis).




cl

sel/ clavo
Fl aile flor

Tables in the

H H Br /br/ brazo
Introduction sections: C—7
Dr sdr/ dragén
Tr st/ trompeta

e Summarize & /a7

* Highlight s S|>m=n
e Explain

st yet
& (ormoj dar) [togive

é he:

s more

s me

yes

oy (adver) slely
rea

Rule Example

After expressions that describe the context
of the rest of the sentence.

©l préximao verar no,

To set off “sin embargo™ and “no obstante” from | Los tansporti de huelga, sin
the rest of the sentence. embargo, los nifics tuvieran que ir a la éscuela.

To separate an explanation in a sentence. Mi tio, que estd de viaje, nos mandd una pastal, i iglesia
cuidado
radio

Le guston s frutas, como fresas y uvas.
Tointroduce an example. Dile, por ejemplo, qie tienes tarea

To separate words in 3 series (the last two in a ) ) Europa
series are separated by “y” instead of a comma). P jugo ¥ hielo

To separate the narme of the person being Ven acs, autobus
spokento.

, Maria.
Queria I 3 tu iesta, Ana, pero no pude

oido
Between a city and state. Houston, Texas joya

rey
bailarina

I Sr. Diaz, ¢l director de la escuela,
organizs Una junta.

© 2010 University of Houston and Texas Education Agency

This slide has 2 CLICKS Vv * of animation.

SAY:

Some sections contain tables. These tables summarize
important information related to Spanish reading. Shown
here is a table providing the correct pronunciation of
phonemes and blends in Spanish along with an example of
each. CLICK V #*

This second table shows accenting rules for homophones.
CLICK v *

This third table shows common rules for the use of the
comma in Spanish. These tables highlight the differences
between English and Spanish in the application of these
rules, as well as explaining the rules/conventions unique to
Spanish.

Key Points

e Some introduction sections
include tables

* The tables will:
--summarize information
--highlight differences
between English and

Spanish

--explain rules/conventions
unique to Spanish




Section Tab Index

Acentuacién (Accenting)
S| GRA-71 Percibe el énfasis (Feel the Stress)
GRA-72  Grite la palabra desde la montaiia
(Shout it from the Mountain)
GRA-73 Palabras musicales (Musical Words)
GRA-74  No es lo mismo (It's Not the Same) ... "
GRA-75 Pescando acentos (Fishing for Accents).......... ...
GRA-76 Haciendo palabras divertidas con acentos
(Making Fun Words with Accents)
GRA-77 Exagéralo (Exaggerate It)
GRA-78 iEsdrdjulas en abundancia! (Esdrdjul o0
GRA-79 Un acento se balanceaba (An Accent Was Balancing

GRA-80 La gran carrera de acentos (The Great Accent Race) . .. ..
GRA-81 Patrones en palabras acentuadas

(Pattems in Accented Words)
GRA-82 iAcentos fuera de control! (Accents Gone Wild!) . .......
GRA-83 En busca del acento (In Search of the Accent) ...........

La diéresis (Dieresis Marks)
GRA-84 Una rima con gili y giie (A Rhyme for Giii and Glie) .. .. ..
GRA-85 Diferenciar el sonido de gue, gui, giie, gii
(Differentiating gue, qui, giie, Qiif) . ............ccouunn.
GRA-86 Oraciones sin sentido: diversién con diéresis
(Nonsense Sentences: Having Fun with Dieresis) ..........

© 2010 University of Houston and Texas Education Agency

SAY:

On the back of each tab, there is an index of the activities
for that section. The various subsections are listed in BLUE
on this page, while the activities themselves are presented
in BLACK. Within each subsection, activities are ordered
from easiest to hardest. So, within the Acentuacion
subsection shown on this slide, you should expect GRA-71
Percibe el énfasis (Feel the Stress) to be the easiest
accenting activity, while GRA-83, En busca del acento (In
Search of the Accent) to be the most challenging.

Key Points

 Activities within each subsection
are ordered from easiest to
hardest

Notes



Activities

Conocimiento de bs_z-afoionmas I Oﬂugra!-'a .
GRA-69 Tarjetas coleccionables de homéfonos
1.

Collector Cards)

will practi by creating flash cards.
L i P i los f creando tarjetas de ayuda pedagégica:

iepto de los grafofonemas | Ortografia _
Jarjetas coleccionables de homéfonos
(Homophone Collector Cards)

ackline Master avallable .
www.tefaslee.org.

s Tomas de ™ s 3l
’abiﬂf_} fogata ’ abrazar , fuertemente. 1

Frente Frente Dorso

© 2010 University of Houston and Texas Education Agency

This slide has 2 CLICKS Vv * of animation.

SAY:

Each of the activities in the IAG is presented on a card-like
blue background. This gives the book the feel of being a
box of activity or recipe cards. For your own personal use,
you can photocopy your favorite activities onto card stock
and start your own activity card box.

Let’s take a closer look at an individual activity. CLICK V%

At the top of each card, you will find the section name
followed by the subsection (if applicable) CLICK V %

Directly below this, you will find the activity number. Each
activity in the IAG has a unique number. Each activity
starts with a three letter prefix that identifies the reading
section in which the activity appears. This is then followed
by a number which indicates the order in which it appears
within this section.

Finally, the title of the activity is presented next to the
activity number. The title is presented in BOLD type in
Spanish and in UNBOLDED italic type in English. The dual
title facilitates collaboration between teachers, coaches
and administrators in planning reading instruction,
particularly when not everyone speaks Spanish.

Key Points

* The top of each activity
contains:
--Section name/subsection
--Activity number
--Title (English and Spanish)

* Each activity has a unique
number

*The number consists of a 3 letter
prefix that identifies the domain
followed by a number which
indicates the order it appears
within that section.

z;' | Notes




ETS UM ERE S

Comprension auditiva y
de lectura

(Listening and Reading Comprehension

\—

v teaslee.org.

Some actiies v associated

Blackine Masters available as POF

s to dowiosd pont oot and e n
Jessons 4

reading/lstening.

© 2010 University of Houston and Texas Education Agent

This slide has 1 CLICK V% of animation.

SAY:

Many activities in the IAG have associated Blackline
Masters. The Blackline Masters are available for
download from the Tejas LEE website, www.tejaslee.org.
They are available in full color. Teachers should look for
those activities with the icon of the paper with the folded
down corner found in the upper right hand corner of those
activities that have Blackline Masters.

Additional blackline masters are being developed by the
Tejas LEE team. This means that some activities will have
Blackline Masters without having the icon. Teachers may
search the Tejas LEE website for these blackline masters.
They may also send in suggestions for activities for which
they would like to see Blackline Masters developed.

Key Points

¢ All blackline masters are
available for download on our
website: www.tejaslee.org

* Additional blackline masters will
be added throughout the year

* Suggestions for additional

blackline masters are always
welcomed

Notes



Activities

WVocabulario | Identificaci6n convergente y divergente Diachllne Master ava
voc-i2 Categorizando las llav nsportacion i e org
(Transportation Kes

The students wi = sponding key rings.
Los estudiantes es.

MATERIALES: Tar]

Blackline Master available IS

© Cologue las . llave, leepAa palabra
transportacion www.te]aslee.org bujo) y Jf colocan en

y los anillos en . la |jfre de avion en

@ Tomando tu )
y nombran (o le&

Ue todas las tarjetas

T T il
transportacion, y colocan cada unaenun anillo.  con palabras hayan sido usadas.
Adapted from the Florida Center for Reading Research.

© 2010 University of Houston and Texas Education Agency

This slide has 3 CLICKS Vv * of animation.

SAY:

In the top right hand corner (CLICK V% to bring up the
close up), you will sometimes see the Blackline Master
icon, as in the example above. This icon indicates that the
Tejas LEE team has developed support documents for this
activity that are available for download on the Tejas LEE
website, www.tejaslee.org.

DO:
CLICK v* (twice—the first time will remove the close-up,
the second time will bring up the actual Blackline Masters)

SAY:

Once you go to the Tejas LEE website, you will find a tab
for Blackline Masters. Click on this tab to bring up a list of
activities for which Blackline Masters have been
developed. Once you click on the appropriate activity
number, you will get full color Blacklines that you can
reproduce for your classroom use. Here are some of the
Blackline Masters for the VOC-12 activity we used for this
example.

Key Points

* If a blackline master is available
for an activity, an icon will appear
in the top left hand corner

* Go to www.tejaslee.org and click
on Blackline Masters tab to for a
list of all available activities

¢ All blackline masters are
available in color

N
é

N

19 Notes
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T B By T Doyl Adapted from the Florida Center for Reading Research.
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’g INFORMATION FOR PRESENTER:

This is a duplicate slide. The animation and the written
directions are on the previous slide.

Key Points

Notes



Activities

(Conciencia fonolégica | Rimas y aliteracién
FoN-7 “Loto, loro que te canta en... coro.” (can vou Rhyme?)
Students will complete a sentence with a rhyming word.

Los estudiantes completardn una oracion con una palabra que rima.
MATERIALES: Oraciones escritas (véanse ejemplos)

Students will complete a sentence with a thyming word.

Los estudiantes completardn una oracidn con una palabra que tima.
MATERIALES: Oraciones escritas (véanse ejemplos)

El chapulin toca el (violin).
Esa linda mariposa parece ser una (rosa).

© 2010 University of Houston and Texas Education Agency

This slide has 1 CLICK V% of animation.

SAY:

For each activity in the IAG, just below the activity title,
you will find two lines that state the objective. Let’s take a
closer look.

DO:
CLICK v %

SAY:

The objective is presented in English on the first line and in
Spanish directly underneath. This allows the teacher to
quickly scan the objective and activity to decide whether
or not to use it with his/her students. The bilingual
presentation of the objective facilitates collaboration with
non-Spanish speaking faculty and provides an excellent
resource of reading related academic language in Spanish.

Just below the objectives, a material list will be provided if
necessary. The material list is a comprehensive list of
what the teacher will need to have at hand to successfully
use the activity. In some cases, you will find optional
materials listed. Blackline masters may not always be
listed in the material list if they are not critical for using
the activity.

Key Points

* The activity objective is
presented in English and Spanish.

* Objective is helpful for easy
scanning of activities

» Material list (if needed) can be
found below the objective

/" Notes
é,{,



Activities—Step Format m

Cenccimiento de los grafofonemas | Ortegrafia
GRA-59 Flameando la capa para deletrear palabras con Lttt ]
el sonido de /s/ final (Waving the Cape to Spell Words with the Final /5/ Sound)

Students will learn and apply the spelling rulgior the final k/ to colreclly snell wwds
la/s/ fi

e T e Formats of the actual activities

’A_AA'I;ERIALEE. Tarjetas de toros cortndas (véase ,ia Hoja l"eproduﬂb}e) escritas con p:lla)bms con el sonido e’
final /s/ (Escriba un signo de i en lugar de la ejemplo), capas rojas (papel de H
construccidn, pésits, o tela), con s, z (un juego para cada alumno) Wl I I Va ry

@ Explique a los estudiantes que van a hacer © Reparta las capas.
una corrida de toros.

Key Points

© Los estudiantes juegan en pares. A un par se
© Repase las reglas para la /s/ final con ellos. les ensefia una palabra. Ellos deben de flamear
(Se recomienda tener una cartulina con estas la capa correcta. El primer jugador en flamear la H H
reglas en algiin lugar visible en el salén hasta que  capa correcta, gana el toro. L4 o I I l e WI e p res e nte I n ste pS
los estudiantes las hayan aprendido.) .

© Sejuega hasta que se agoten los toros.
Variacién:
Se puede usar como una actividad de centro al escribir la respuesta y la regla en ¢l dorso de cada toro.

Reglas de la /s/ final
= La forma tu de verbos con /s/ final se
escribe con s (vas, llevabas, pedias, etc...)
* Las pluralizaciones siempre terminan con s
= Las palabras no pluralizadas que terminan
con /s/ frecuentemente se escriben con z
(vez, luz, feliz, veloz, haz, voz, avestruz, etc...)

« Las palabras con un acento escrito en la
sflaba final usualmente se escriben con s
(interés, inglés, portugués, Solis)

© 2010 University of Houston and Texas Education Agency

SAY:

The actual activities are presented in a variety of formats.
Some activities are presented in steps, such as GRA-59, the
example shown here. These steps walk teachers through
the “how-to” portion of the activity, when a specific
format is required, or when specific rules are
recommended for using the activity.

Notes




Activities—Narrative Format &4

Fluidez
FLU-6 Grabando la fluidez (Recorded Readings)

Students will record themselves read and then listen to their reading, marking errors.

Los estudiantes grabardn su lectura y luego la escuchardn, marcando los errores que han hecho.
MATERIALES: Seleccidn en papel, grabadora, ldpices o boligrafos de color, papel cuadriculado (opcional)

Los estudiantes leen y graban un parrafo. Deben escuchar su voz para determinar si pronunciaren
correctamente todas |as palabras. Lo graban y lo escuchan una vez mas. Después marcan con una
pluma de diferente color los errores cometidos. Pueden ver que ahora lo leen mejor. También se pueden
organizar gréficas para ver su progreso en la fluidez.

© 2010 University of Houston and Texas Education Agency

SAY:

Other activities simply present a narrative paragraph that
outlines “how to” implement the recommended activity.
In the activity shown above, FLU-6, the student tapes and
then listens to their own oral reading, marking errors,
monitoring their own reading. This activity is much more
intuitive and familiar to students (possibly even having
been modeled in the classroom) so the formal steps of the
previous activities are not necessary.

Key Points

* Others will be presented in
narrative paragraph form

Notes



Activities—Suggestion Formatm Key Points

2.;:._“;8..‘ E:;T;::ﬁ:ggﬁcas del pretérito imperfecto * Some activities are more genera I

(Spelling Rules for Imperfect Past Tense) . .
Students will learn that the imperfect past tense of —ar verbs is always spelled with b. | d eas or su ggeSt IoNns a bo u t h ow to
Los dic prenderdn que el pretérito imperfe de los verbos —ar siempre se escribe con la b.
MATERIALES: Cartel con ejemplo

teach or introduce a skill, rather
El uso apropiado de la b o la v en espariol frecuentemente causa gran consternacién entre los “ ” . .
estudiantes. Afortunadamente, al menos con el imperfecto, hay una regla que les puede ayudar a t h a n a n a Ctu a | h OW to a Ct |V|ty

escribir los verbos correctamente en el pretérito imperfecto. Cualquier verbo que termina en — ar
siempre usa “b” en sus conjugaciones imperfectas. Puede usar esta regla para su leccion de ortografia
durante una o dos semanas.

Ejemplos:  hablaba estaba quemaba daba pensaba
hablabas estabas quemabas dabas pensabas
hablib " n dab \

hablaban estaban quemaban daban pensaban

© 2010 University of Houston and Texas Education Agent

SAY:

Finally, some activities are not actually “how-to” activities,
but rather generally ideas and suggestions about
particular aspects of reading in Spanish, that leave the
actually implementation of the activity and how to use it,
completely up to the discretion of the teacher. For
example, in the activity shown here, GRA-59, there is no
“activity” as such, but rather, the imperfect past tense is
highlighted to show a dependable rule in Spanish for
determining when to use the letter ‘b’ to spell the /b/ in
Spanish. It suggests highlighting this reqular rule and
using examples of the imperfect past tense in Spelling lists,
but leaves the actual activity up to the teacher’s
imagination.

Notes




Activities E

Variacion:
Para asegurar que todos los estudiantes estén leyendo, y no simplemente fingiendo leer, se puede

|eer en coro, pero con grupos mas pequefios que usted cambie con frecuencia. Por ejemplo, se puede
pedir que lean solamente los nifios, las nifias, los de la mesa uno, los que tengan un asiento rojo, etc...

[T g P T [ e e V(Y ) G o L T e T T e T T e
Seleccione un libro de lectura o escriba unas oraciones en el pizarrén. Durante esta practica, lea junto
con los estudiantes. Si escribe en el pizarrén, debera seguir la lect el dedo. Si por el contrario,
los estudiantes estan leyendo de un libro de lectura, asegirese de que sigan dicha lectura con

el d Mientras todos leen puede parar e aleunas partes para e bar cémo lo estan baciendo
Vari n:

Para asegurar que todos los estudiantes estén leyendo, y no simplemente fingiendo |eer, se puede

leer en coro, pero con grupos mas pequenios que usted cambie con frecuencia. Por ejemplo, se puede
pedir que lean solamente los nifios, las nifias, los de la mesa uno, los que tengan un asiento rojo, etc...

© 2010 University of Houston and Texas Education Agency

SAY:

The final feature that | would like to highlight with you in
the individual activities is the VARIACION. The variaciones
are presented as slight modifications that a teacher can
make to the activity in the main body. They will
sometimes be simplifications that provide additional
scaffolds for students who need them. In other cases, they
may be suggestions on how to modify the activity for use
with the whole class, rather than small group. It might
also suggest small changes in how an activity is presented
to prevent students from becoming bored with an activity.
Finally, a variacion may present an extension for older
students or for students who have mastered the level of
the actual activity.

In some places, instead of VARIACION, you may see
SUGERENCIA or NOTA. Rather than simplifications or
extensions of activities, these are suggestions on how to
make that particular activity work better, “helpful hints” if
you will.

Key Points

* Some activities will include a
VARIACION. These are slight
modifications that the teacher
can do to simplify or extend the
activity

* Helpful hints are sometimes
included under the headings of
SUGERENCIA or NOTA




Glossary Key Points

* Explains classroom Glosario
materials used in (Glossary) * Glossary located at the end of

activities the IAG

L] DEfines SpECia“ZEd Afiche (poster)

También “cartel”, Una hoja grande, generalmente

reading terms de carton con foogafias, Gibujos, informacion o las . Glossa ry Contalns.

Andlisis eshyctu_ra_l (s:m;tura! analysis) _— H H
« Provides English e iy e it Engllshht;ar]:slatlon Off wor(;:l
- Andamios Geafodng) --Spanish definition of wor
translation and Pty el e b P

poder realizar las mas dificiles

Spanish definition Bosqueio (cutine)

Una guia general sin detalles,

H Calcomania (sticker)
fO r eac h lt em Papel engoma;\)l qze frecuentemente tiene

disefios agradables.
‘Carpeta (binder, folder)

© 2010 University of Houston ai

SAY:

At the end of the IAG, a two page glossary is included of
terms used throughout the guide as a reference for
bilingual educators. Some of these terms will be the
correct labels for the materials used in activities, while
others will be specialized terms. One challenge in putting
together the IAG was the incorporation of English
“Educational Jargon” that does not have an equivalent in
Spanish. Terms were created for these terms, such as
“andamios” for scaffolding and they are incorporated into
the Glossary.

Notes




Bibliography Key Points

* The Guia de actividades de intervencion
has been thoroughly researched.

e The Bibliography included lists over 100
resources consulted

* These resources provide additional
information on the subjects in the IAG

© 2010 University of Houston and Texas Education Agency

Say:

The latest research in Spanish reading is incorporated
throughout the IAG. Many activities have been rewritten
in this edition to reflect this research.

DO:
Paraphrase slide.

Notes




Texas Users Key Points

o All activities in the

IAG are aligned * All activities are aligned with the
with the latest TEKS

version of the

Texas Essential
Knowledge and
Skills for Spanish
Language Arts &
Reading.

DO:
Read/review slide.

% Notes




Additional Activities Key Points

tejas
¢ Space - N
limitations limit * Additional activities can be

the number of —} found on our website:
activities that | jem——— www.tejaslee.org

are included in
the IAG
Additional
activities can be
found on our
website

© 2010 University of Houston and Texas Education Agency.

DO:
Read/paraphrase slide.

Notes




Home Resources

For Teachers

Intervention Activities Guide Blackline Masters

This section provides blackdine masters for each actiity in the Intervention Activities Guide denoted with the ican, |

Intervention Activities Guide Blackline Masters

This section provides blackline masters for each activity in the Intervention Actiities Guide denoted with the icon, .

Browse the Blackline Masters.

grouping guide for beginning the process of grouping students for targeted instruction, grouping charts to assist in placing students into groups for small
; and in sel from the intervention activiies guide to be used with small graups.

more.

Spelling
©2010 University of Houston and Texas Education Agency

This slide has 1 CLICK V% of animation.

SAY:

Here is a screenshot of the Teacher Resource page of the
Tejas LEE website. The first section on this page is for the
Intervention Activities Guide. Click on the “more” button
and you will have the option to download blackline
masters or browse the new Tejas LEE activities.

DO:
CLICK v %

ﬂ INFORMATION FOR PRESENTER:

A screen shot of the website showing the additional
activities was not available at the time this presentation
was prepared. If you are demonstrating using the actual
Tejas LEE website, the actual wording/location of the
additional Intervention Activities Guide activities may vary
somewhat from what was stated above.

Key Points

Notes



Sample Activities
(Syllable Segmentation)

Identi llﬁ kin,
FON 40 Dividi I col ensilabas ™ rmumesl ‘
(Dividing Words with D.pmangs mm syunmgs)

ill listen and pudmt where to divide lh-m |nh :yll:bl-s.

dividir en silabas.
Tiras de papel, pi i boja de diptor ol

© Repase lo que es un dip los deben escribir las palabras en sus

estudiantes. Diga, --Un diptongo es cuanda hay  pizarroncitos, paner un circulo alrededor de los

dos vocales juntas que hacen un sonido dentro  diptongos y dividirlas en silabas.

de una silaba, 1© Una vez que los estudiantes entiendan esta

© Diga, —Escuchen mientras yo digo unas. actividad, saque la hoja reproducible laminada

palabras can diptengo y las divido en silabas. y explique que hay seis listas diferentes. Ellos

BIEN—BIEN. Tiene una silaba. Escriba ‘bien’ deben ver el lado que tiene las palabras enteras

enel pizarrén, ponga un circulo alrededor del y dividir las palabras en sus pizarroncitos, Luego

diptongo y repita la palabra para que escuchen  dan vuella a la hoja para ver si han dividido bien

que tiene una sola silaba. las palabras. Luego, deben cambiar su lista de
palabras por otra hasta que hayan hecho las seis

© Diga, —DUELE—DUE LE. Tiene dos silabas.  istas diferentes.

CUERDA—CUER « DA. Tiene dos silabas.

Escriba due\e en el pizarrén ponga un circulo

alrededor del diptango y repita la palabra para

que escuchen que tiene dos silabas. (Puede

continuar con mas ejemplos -cuerda (2), miel

(1), idioma (3), ete...y

O Diga a los estudiantes que escuchen las : es/cue/la

siguientes palabras (Presente las palabras de una 6 de/ci/sién

enuna -puede /pue/ /de/; tiene ftie/ /ne/; i cam/bia

lluvia Allu/ Avia/; violin Jvie/ /lin/)y que

piensen en cuantas silabas tiene la palabra y

como se deben dividir en silabas. Luego los

Variacion:

Siga el mismo procedimiento para ensefar cémo dividir palabras con hiatos. Se puede definir un hiato

asi, —Un hiato es cuando hay dos vocales en Sontacts prro estin en dos silabas distintas, Para los

ejemplos, puede usar las siguientes palabras (reir /re/ /it/; pais /pa/ fis/: leemos fle/ fe/ /mos/:

compafia /com/ /pa/ /ii/ /a/;tarea /ta/ /ve/ /a/;badl sba/ /il/) Hay otra hoja repreducible con

listas para practica de hiatos.

Ejemplos:

© 2010 University of Houston and Texas Educatii e -

SAY:

FON-49 is an activity that helps students correctly divide
words with diphthongs into syllables. The activity walks
the group through modeling, guided practice and
independent practice. Activity cards are provided for
independent student practice.

An extension is available in the variation to work on
dividing words into syllables when the word contains a
hiatus, rather than a diphthong. The procedure is
repeated and a second set of practice cards is available in
the blackline masters. Let’s take a closer look at the cards.

Key Points

* This activity:
--provides practice dividing
words that contain
diphthongs into syllables

--provides step by step
instructions for modeling,
guided practice and
independent practice

--has a corresponding blackline
master

--contains VARIACION for

extending to words with
hiatus.

" Notes



nieve luego d peine h pei/ne lve/go nie/ve
diente piano bailar bai/lar pia/no dien/te
fuente nuevo oigo oi/go nue/vo fuen/te
guante siete invierno in/vier/no sie/te guan/te
huevo pierna cuando cuan/do pier/na hue/vo
juego ciudad violin vio/lin ciu/dad jue/go
v J J . /N \

s ~
(" cuidado ) cuento ) [ h Qeﬂ/fﬂuﬂp cuen/tc fCUiIdG/dD

familia audio confianza con/fian/za au/dio fa/miflia

centauro

viuda causa cubierto cu/bler/to cau/sa viv/da
treinta queso escuela es/cuefla que/so frein/ta

aire almuerzo noticias no/tifcias al/muer/zo aifre

reina fiebre diamante dia/man/te fie/bre rei/na
AN AN

© 2010 University of Houston and Texas E

This slide has 1 CLICK V% of animation.

SAY:

Shown here are the Blackline Master activity cards from
FON-49 for diphthongs. The front of the card shows the
words, the back shows each word divided properly into
syllables. A similar set of cards exists for hiatus words for
this activity.

DO:
CLICK V *

SAY:

You will note that the sets of words on the back side of the
cards is reversed compared to the front. This will allow
you to print these cards two sided, so that the correct set
of answers will appear on the backside of the card.

Key Points

* This blackline master can be
printed two sided

* Front side has the entire word

*Back side shows it properly
divided




Sample Activities
(Spelling with “lI” or “y”)

‘Conocimiento de lns_lalofo»ems.l Ortografia o (e
GRA-64 Tarjetas picabui para ‘ll' y 'y' (Peakaboo Cards for ‘It and ') oo Acaslos. og
Students will practice sight spelling of *ll’ and 'y’ words.

L ,. e e S SR Ty,

MATERIALES: Tarjetas, pdsits

@ Escriba un grupo de palabras que contienenla @ Explique a los estudiantes cémo hacer este
‘Il'o la“y' para representar el fonema /y/. juego. Deben leer la palabra y decidir si se debe
@ Escriba todas las letras en marcador, menos Es-”-'lb" <on Il c] ¥ PesPueS thEden levantar el
la‘ll' ola“y'. Esta letra se debe escribir en un color posit para revelar la respuesta.

clarc para que no se note al cubrirla conun pésit. € Luego, los estudiantes pueden levantar el pésit
para ver si han deletreado bien la palabra.

© Encimadela’ll o la'y, ponga un pésit con “¢ll o
v

Puede ser una actividad de centro independiente

© 2010 University of Houston and Texas Education Agency

This slide has 1 CLICK V% of animation.

SAY:

Tarjetas picabu para ‘II'y ‘y’ helps students with spelling
words with these two commonly confused letters. Since
there are very few dependable rules for when to use ‘I’ or
‘v’ to spell the /y/ sound, students must memorize. This
activity turns memorization into a fun game. Sentence
strips are prepared with words containing ‘I’ or ‘y’. These
letters are written in lighter color marker or pencil so that
they do no show through the cover paper. Then, these
letters are covered by a post-it with the question written
as on the slide. The student guesses the letter and can
reveal the answer by lifting on the bottom of the post-it,
making this activity self checking.

DO:
CLICK v to activate the animation.

Key Points

Ill I" “u.,.n

* For practice with vs “y” in

words
* Self-check activity

* Place post it with “éll o y?” over
the target letter

e Student chooses correct letter
and lifts post it to check their
answer

N
é

N

19 Notes



Sample Activities @ Kev Point
(Accenting—Hearing/Recognition ey Points

C de I 1
GRA-72 Grite la palabra desde la tafia (shout it from the Mountain)

Sh.lden!s.willdelelmirtewhi:h syllableinawqrdcarries the stress. i Helps StUdentS identify stressed
Los estudiantes determinardn cudl silaba es ténica en una palabra. .
syllable in words

MATERIALES: Lista de nombres de los alumnos de la clase, lista de palabras

© Pida a los estudiantes que imiten a sus mamdas  los nombres de sus compafieros para descubrir la
cuando ellas los llaman para que vengan a la silaba ténica.

casa. {por ¢, Ma RIIIII 2) © Luego, explique que también pueden usar

© Explique que la silaba alongada es la silaba esta estrategia para palabras regulares. Deje que
ténica, o sea la silaba acentuada de la palabra. prueben con elefante (e le FAAAAN te); circule

0 Dot o et g (CHINR <4 15, cidad (13 DAAAAD) * Students take turns calling each
other home to dinner or
screaming their names from the
top of a mountain. Doing this
naturally elongates the stressed
syllables in words.

© 2010 University of Houston and Texas Education Agency

* This strategy will work with all
words not just proper names.
SAY:

This activity is a precursor to accenting. It is designed to
help students identify the stressed syllable in words. The
procedure is as follows: the teacher explains that mom’s
will call children home for dinner when they are playing
outside in the neighborhood. When mom shouts out a
child’s name, she naturally stretches (elongates) the
stressed syllable and then provides some examples “Ma
RNl a”, “AAALLL va ro’, etc...Students then practice
determining the stressed syllable in their own names and
those of their classmates. Then the teacher explains that
this rule works for all words, not just names and they
practice finding the stressed syllable in other words, such
as “e le FAAAAN te”, “CIIIRRR cu lo”, and “ciu
DAAAAD’, etc...

" Notes




Sample Activities
(Fluency, Prosody and Expression)

n Lt b Leyendo con iconos de prosodia
(Reading with Frosody Ematicors)
will read words, and shart ith o
Muy aburrido Gritando - A
80 Ay
— = el@%
e o

,
~ ?
ﬂ v‘ vergienza Como Santo Claus

Con mucha risa Muy feliz .
%.-
. é '%\ [\

2& z,i':j‘;‘ge"” Como un pirata
h

Carifiosamente Muy sorprendido

o | [ 2R

Como un bebé Como un sargento

© 2010 University of Houston and Texas Education Agency

This slide has 2 CLICKS Vv * of animation.

SAY:

In this fluency activity, students are given a short text to
read. Before beginning, the student selects one of the face
down emoticon cards and reads the passage as indicated
on the card. Here are some examples.

DO:
CLICK Vv* Read some of the examples to participants.

CLICK v* Read the second page of examples to the
participants.

Key Points

 Students will draw a card and
read a section of text with the
chosen emotion.

" Notes



Sample Activities 30
(Comprehension—Compare/Contrast)

Comprensién sucitiva y d lechura | C
com-68 Comp di
(Comparing Folktales)

Students will compare two versions of the same fairy tale or folktale using a Venn Diagram.
L ? i | mi to de hadas o cuento folkldrico usando

AT D Btackline Master avallable
jrermt A terred

un diagrama de Venn.
1oja ible (Blackline Master) para cad i dc tos para comparar

El estudiante va a comparar y contrastar dos versiones distintas de cuentos folkléricos o cuentos de hadas.
Esta actividad ayud. aver y diferencias que se encuentran en las narrativas.

© 2010 University of

This slide has 1 CLICK V% of animation.

SAY:

In this comprehension activity, students read two versions
of the same folktale/fairytale. They then complete a Venn
Diagram outlining the similarities and differences between
the two stories. This activity is fun for students who
usually do not realize that for many folktales and fairy
tales, multiple versions exist.

CLICK v &

Key Points

e Students will use Venn Diagram
to compare two versions of same
folktale/fairytale.

Notes



Sample Activities
(Vocabulary—Categorizing)

Vecabulario | Identificacion nothut:ntey divergente
voc-10 Falta una pieza (The Missing Piece)

jine the

© 2010 University of Houston and Texas Education Agency

This slide has 1 CLICK V% of animation.

SAY:

The Vocabulary activity shown on this page is about
convergent naming (determining categories). The puzzles
are cut up into pieces and all the pieces (except for the one
with the category name) are placed into an envelope.
Students put the puzzles together and then must
determine the name of the category. If the students are
correct, the teacher provides the missing piece.

CLICK v &

Key Points

* This activity helps students
determine category names.

*Students will complete puzzle
and once the correct category
name is determined, the teacher
will give them the last remaining
piece to complete the puzzle.

/" Notes
é,{,



Sample Activities
(Writing—Complete/Incomplete)

Escritura | Oraciones completa
ESC-M Identmcando or K ing Complete

Stud-ms will convectlz identify complete and incomplete #entances.

otas atadas “C ta”. P " en el ofs para cade

® Provea a los estudiantes una definicién de lo ) Juan entré en. (No es una oracién, nos
que &5 una oracidn en términos que ellos puedan quedamos confundidos, entré ééen qué??)
entender. Por ejemplo, “Una oracion es una idea d) En la mafana. (No es una oracién, no
completa. Se entiende sin tener que explicar sabemos qué pasa en |a mafiana.}
© Este es un concepto dificil, y es posible que
@ Repase ejemplos y no-ejemplos con los usted vaya a tener que pasar bastante Immw
estudiantes. Explique por qué cada ejemplo es o y ejemplos . Dé
no es una oracién, (Véase ejemplos.) tiempo necesario y varie sus explicaciones hasla
a) Canto, (Si es una oracién, se entiende que 9% 109 estudiantes entiendan.
YO estoy cantando, no necesitamos més.) o Repa rta los palitos. Explique a los estudiantes
b) Juan viajé. (S es una oracién, las que usted vaa
que Juan haido a algan lado.) Gecir, Deton snsenarie ¢11ada comacto del paite
de acuerdo con si es oraci6n o no.

Variacién:

Una vez que los estudiantes hayan dominado esta destreza, ellos pueden crear SUS Propias oraciones y
practicar con sus companeros de clase para r oraciones

de revisar las antes que los las usen ind;

Incompleta

© 2010 University of Houston and Texas Education Agency

This slide has 1 CLICK V% of animation.

SAY:

In this activity, students learn about the concept of
complete sentences. The teacher explains what a
complete sentence is and provides multiple examples.
Once students understand the concept, the teacher
distributes popsicle stick cards to each student. On one
side, the card reads “Completa” (complete) and on the
other side, it reads “Incompleta”. The teacher then orally
make a statement and the student decides if the statement
is a complete or incomplete sentence. They show this side
of the card to the teacher.

CLICK v &

Key Points

* Helps to identify complete vs.
incomplete sentences

* Teacher will call out a phrase or
sentence and students will hold
up the correct sign

* Allows teachers to easily see

who is understanding the concept
and who needs additional help

Notes



Tejas LEE 2010-2014

Analyzing Spelling Results

SAY:

Up to now we’ve reviewed how to analyze the Tejas LEE
results, how to form effective groups, and how to pull
activities from the IAG. However, we found that in order
to fully address the students’ needs in the area of spelling,
a couple extra steps were needed. This module will focus
on how to better analyze the Dictado results in first,
second, and third grades.

Key Points

Notes



DO NOT:
X Pass out the Folleto
to your students

X Tear out the Dictado
page and pass it out
to your students

DO:
v' Make a copy of the
Dictado page OR

v' Use your own paper
for the spelling test

Use care with the Folleto de respue

© 2010 University of Houston and Texas Education Agency

This slide has 1 v CLICK of animation.

SAY:

If you are using the Dictado page from the Folleto de
respuestas del estudiante to give the spelling test,
remember to make a copy of the Dictado page or use your
own paper for the spelling test. DO NOT GIVE THE ENTIRE
FOLLETO to your students. The answers to the spelling test
are are on a different page of the booklet. For first grade,
the answers are on the back side of the Dictado page.

DO:
v ¥ CLICK

SAY:
You do not have to use the sheets provided in the Folleto.
You may find it easier to use your own paper.

Key Points

* When administering the

¥

Dictado sections, hand students
a photocopy of the Dictado
page from the Folleto or a blank
sheet of paper.

S
j Notes
o



Spelling Patterns
Assessed

© 2010 University of Houston and Te:

SAY:

This slide shows the spelling words assessed at each grade
of the Tejas LEE (Grades 1-3) in the first column. In the
second column, the targeted spelling pattern or patterns
are listed. In the third column, Texas users will note that
the Texas Essential Knowledge and Skills (TEKS) correlation
is listed for each test item.

g NOTE FOR PRESENTER:

These handouts were included during the Proper
Administration Procedures (K-3) module. Participants may
refer to them if needed. They are on pp. 80-82 of that
module.

Key Points

* Each grade level has a spelling
convention handout that states
the spelling patterns assessed
for each word, as well as the
TEKS correlations.



| , n Key Points
TORTOGRAFIA

& LENGUA ESPANOLA (88 There is a

* The “Ortografia de la lengua

§ misconception that espafiola” published by the Real
since Spanish is a Academia Espafiola lays out in
phonetic language, the great detail all the Spanish

= spelling rules are spelling rules.

SAY:

There is a misconception that since Spanish is a phonetic
language, the spelling rules are simple. However, this is
simply NOT true. Shown here is the official “Ortografia de
la lengua espanola”, published by the Real Academia
Espanola, the official body that publishes the rules for the
Spanish Language. This book takes 162 pages to explain
the spelling rules in Spanish.

z;' | Notes




Tejas LEE GK Tools (B}

Key Points
The Tejas LEE has developed item * Teacher tools are available to
level analysis tools for use with help with item level analysis of

the Dictado (Spelling) sections of Dictado results.

the 1st, 2"d and 3'd grade
assessments.

SAY:

The Tejas LEE offers several teacher tools to help with the
item level analysis of the Dictado sections. However,
before we go more into detail, let’s first take a look at a
sample student’s results.

/" Notes
é,{,




Sample G1 Student Spelling Results n

Dictado—Mitad del aiio

Nombre:

Hoja para el dictado

beso

chico

Middle of Year
First Grade

bafio

soy

padre
flan

grande

A A R o k|~

gente

© 2010 University of Houston and Texas Education Agency

SAY:

Let’s take a closer look at a first grade student’s spelling
results. Remember, this student only took the Dictado
section because he or she scored Developed in sections 3
and 4 of the first grade Tejas LEE.

At first glance, this student’s spelling results are very
disappointing. He missed 8 of the 10 items. However, let’s
look at the results in a different way to see if this gives us
any better insights into what spelling conventions this
student understands and with which ones he is having
difficulties.

Key Points

¢ This student missed 8 of 10
words.

* Analyze words missed to
determine individual spelling
needs.

S
r j Notes
=



Key Points

In what spelling skills does this
student require targeted

instruction?

DO:
Read slide.

% Notes




Student Name:

First Grade
Section 9--Dictado

MOY Date
Spelling Words

soft cvs.sandz ‘ w

Consonant
Blends
Medial
‘Consonant
Blends
‘Consonant
Clusters
yus.|
bys.v
hard cvs. k
softgvs. j

Beginning

1.tu
2. beso X
3. chico
4. bafio
5. leche
6. soy X
7. padre \ X

8. flan
5. grande
10. gente

*x

x

EQY Date

©2010 University o nd Texas Education Agency

This slide has 2 v'¥ CLICKS of animation.

SAY: Shown here is an example of the Tejas LEE Spelling Chart
for first grade. The Spelling Charts are optional tools designed
for use with individual students.

If we plot our student’s error on this chart, several patterns
become apparent. First, this student has several spelling
strengths.

DO: v’ CLICK

SAY: He knows his letter sound correspondences for hard g, ch
and Ai. He also knows that ‘s’ is one letter that represents the
/s/ sound. We can also see several weaknesses in his
performance.

DO: v’ CLICK

SAY: This student is not hearing consonant blends or consonant
clusters. Looking back at the results, he consistently hears only
one of the two sounds. With this knowledge, we can address
this deficit during our reading intervention time. This student’s
second weakness is typical of first graders. He is confused as to
which letter to select when a sound can be represented by more
than one letter. This is also a skill we can address.

You will note that if you look across each word horizontally,
there are one or more skill boxes. A student may misspell a
word, but only miss one of 4 different skills. You will also note
that the word “tu” does not have any skill boxes marked. This is
the easiest word on the Tejas LEE spelling list.

Key Points

* The Spelling Chart lists all the
words and highlights which
spelling patterns are being
tested for each word. It also
allows teachers to easily see
how many times a student
misses a particular pattern. This
information is then used to plan
targeted spelling instruction.




Second Grade

© 2010 University of Houston and Texas Education Agency

This slide has 1 v'¥ CLICK of animation.

SAY: Since the Tejas LEE assesses the same words at MOY
and EOY administrations in first grade, there is only one
first grade spelling chart. (Spelling is NOT assessed in first
grade at Beginning of Year).

The spelling charts for second and third grade look a little
different. Shown above is a second grade chart. Please
note that these charts exist in two different versions. One
version has all three word lists on a single sheet, which is
the one shown here. The other has separate charts for
Beginning, Middle and End of Year spelling lists. Similar
sheets exist for third grade.

The advantage of the single list is that only one sheet is
required for each student. The disadvantage is that the
skills do not align vertically across time points.

DO: v ¥ CLICK

SAY: If you follow the arrows, you will see that on this
particular column, the skill assessed at BOY is y vs. i, at
MOY it is the qu pattern and at EQOY, it is the fi sound. The
other version simply separates these sheets out over three
tables.

Feel free to use whatever format works best for you.

Key Points

e Student Charts are available for
first, second, and third grade.

* Remember, spelling in first
grade is assessed at MQOY and
EQY only, not at BOY. The word
list for MOY and EQY is the
same.

* In second and third grade, there
is a different spelling list for
each time point. For this reason,
the spelling charts vary a little.

* For second and third grade,
there are two versions of the
Spelling Charts—one with all
three timepoints on on one
sheet, and a second with one
time point per page.



Third Grade
Section 3--Dictado

S1wgent Name:

BOY Date

Third Grade

Section 3--Dictado

Student Name:,

MOY Date

Third Grade

Section 3--Dictade

I diphthong.

© 2010 University of Houston and Texas Education Agency

SAY:

Shown here are the individual sheets for each timepoint,
this time for third grade. Remember, the sheets for both
second and third grade are available for download on our
website as individual pages or all together on one sheet.

First grade only had one downloadable page as the
spelling words at both MOY and EQY are the same.

Key Points

* These are screenshots of the
Spelling Charts with one time
point per page.

* Spelling Charts for all grade
levels are available free for
download from the Tejas LEE
website: www.tejaslee.org

S
j Notes
=



The use of the individual
student Spelling Charts is
optional. You may choose to
complete the Spelling Class

Summary Sheet O

SAY:

Some teachers may find the Spelling Charts useful for
planning individualized instruction for their most
struggling students . However, they may skip this step and
go directly to the Spelling Class Summary Sheet.

Key Points

Notes



First Grade Spelling

Key Points

Class Summary Sheet

g;:;‘:?n; Class Summary g 8 o
Shee a . . .
MOY and EOY I * This is a screen shot of a First
I T T .
8 - O T 1: 5 Grade Spelling Class Summary
2 B2 if 3t AE IE 3p 21 il if i Sheet.
* There is a Spelling Class
Summary Sheet for each grade
level.
SAY:
Shown here is the First Grade Spelling Class Summary
sheet. This sheet is very similar for all grades.
As stated in the previous slide, some teachers prefer to
transfer their spelling results directly from the spelling
tests to this form, bypassing the Spelling Charts. Others
prefer to use spelling charts only with their weakest
spellers to have student specific information at hand for
them. Either way is fine.
HiHHHS
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Second Grade Spelling 13
Class Summary Sheet

Grade 2
Spelling Class Summary

Sheet

"REMOVE TEXT ONCE STUDENTS ENTERED"
Number of students Missing Category|
Percentage of students Missing Category|

SAY:

This is one of the three Second Grade Spelling Class
Summary sheets. There is a different Spelling Class
Summary Sheet for each administration of the Tejas LEE.

Key Points

e This is a screen shot of a Second
Grade Spelling Class Summary
Sheet.

* There is a different Spelling
Class Summary Sheet for each
time point, as different spelling
skills are assessed.

T/j

N

4 " Notes



Third Grade Spelling

Class Summary Sheet

Spelling Class Summary H Commeon Letter Confusions

Medial Consonant Biends

{abrig)

v
(luvia, bilingue)

s
(darlamos)
Nvs.y
Gluvia)
bvs.

B E=drijula accent
word

"REWOVE TEXT OCE STUDENTS ENTERED"
Humber of students Missing Category!
Porcentage of students Missing Category

SAY:

This is one of the three Third Grade Spelling Class
Summary sheets. Just like in second grade, there is a
different Spelling Class Summary Sheet for each
administration of the Tejas LEE.

Key Points

e This is a screen shot of a Third
Grade Spelling Class Summary
Sheet.

* There is a different Spelling
Class Summary Sheet for each
time point, as different spelling
skills are assessed.

ﬂ'ﬂﬂﬂ-ﬂ'ﬁ{l@
" Notes
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Features of the Spelling
Class Summary Sheets

Spelling Class Summary

)
MOQY and EQY

Softcvssand z
say)

{beso,

Student Name

Beginning Consonant Blends
(flan, grande) _
1
Softgvs |
(gente)

AN Student Name

“REMOVE TEXT ONCE STUDENTS ENTERED"
Number of students Missing Category| 0 [ 0 0 [} [] 0 0
Percentage of students Missing Category 0%] 0% 0%] 0%| 0%] 0% 0%] 0%|

This slide has 3 v'¥ CLICKS of animation.

SAY: Let’s take a look at the features of the sheet and how
you can use this tool to improve student spelling.

DO: v ¥ CLICK

SAY: First, in the upper left hand corner of each of the
sheets, you will find the administration for which the
Spelling Class Summary Sheet was created. In the example
shown here, This grade 1 Spelling Class Summary Sheet
can be used with MOY or EOQY. (Point this out to
participants.) There are separate sheets for each time
point for second and third grade.

DO: v ¥ CLICK

SAY: Next, on the horizontal line, you see that student
names are to be entered in the far left column. Next to
that you will see a “Number of Instances” box. This
number tells you how many times in each assessment this
spelling pattern is assessed. In the example shown here,
“Beginning Consonant Blends” is assessed twice on the
first grade spelling test.

DO: v ¥ CLICK

SAY: Another useful feature is the word list provided after
every spelling skill. This tells you which word or words you
should look at for this particular skill. Many of the spelling
words address multiple skills, so they will appear several
times.

Q.[ Key Points

* The grade level and time
point(s) are located in the upper
left hand corner of every
Spelling Class Summary Sheet.

e Student names should be
entered in the left hand column.

* Each spelling skill that was
assessed at that time point is
listed across in the light blue
columns, along with a list of the
words that assessed it.

* The dark blue Number of
Instances boxes underneath the
skill columns tell teachers how

many words tested that particular
skill.

HHHHG

Notes



Grade 1
Spelling Class Summary Common Letter Confusions

Sheet
MOY and EQY

hsonant §lends
t Blends!

Softgvs |
(gente)
Softcvss and z
(beso, soy)

Common Letter Confusions

Student N

d

Ch sound
(chico, leche)
fi soun
(baro)
yvs.i
(soy)
bvsv
(beso, bario)
Hard ¢ vs. k
(chico)
Softgvsj
(gente)
Softcvssandz
(beso, soy)
N

™N

“REMOVE TEXT ONCE STUDENTS ENTERED"
Number of students Missing Category| 0 [ 0 0 [} [] 0 0 0 [ 0
Percentage of students Missing Category 0%] 0% 0%] 0%| 0%] 0% 0%] 0%| 0%] 0%} 0%]

This slide has 1 v'¥ CLICK of animation.

SAY:

Another feature of the Spelling Class Summary Sheets is
the grouping of the actual spelling skills. The items are
grouped together by similar types of spelling patterns.
Blends and consonant clusters come first, followed by
individual sounds, sounds represented by more than one
letter, etc...The order of the words across the sheet are not
organized in order of difficulty. The research has yet to be
done to determine the order of difficulty of these skills.

DO:
v ¥ CLICK

SAY:

Where feasible, titles have been provided above groups of
words. Here you can see “Common Letter Confusions” as
the title for the group of skills below.

Key Points

* Spelling skills are ordered in
groups of similar spelling
patterns. Headings are
included, when applicable (i.e.
common letter confusions)

* Spelling skills are not in order of
difficulty. There is no definitive
Spanish research supporting a
particular order for teaching
Spanish spelling patterns.

ﬁ]ﬂﬂﬂﬁﬂﬂ@
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Features of the Spelling

Clace Qllmmnru Sheetc

H RU ONS: OT enter 3 number as the spreadsheet will not calculate comectly.
INSTH

Grade 1

Spelling Class ma
<nd >Peing mary

molSheet
MOY and EQY

2
2
S
2
£
>
B
s
8
8
e
=
2
@
o
2
5
1
g
a8
]
E
-
8
El
a5
®
@
£
2
5

Common Letter Confusions

Beginning Consonant Blends

(flan, grande)
Medial Consonant Blends

(padre)
Consonant Clusters

(grande, gente)
Hard G sound
(grande)
Ch sound
(chico, leche)
fi sound
(bafic)
yvs. i
(soy)
bvs v
(beso, bafio)
Hardcvs. k
(chico)
Softgvs j
(gente)

Number of
Student Name (e 2 1
["TYPE FIRST STUDENT NAME HERE” _
—1 1 1
: : : : : ! ! !

~
-
~
~
-

-
/,// Number of students M!ss!ng Category 0 0
Percentage of students Missing Category| 0% 0%
Farcenage of atens Wil STy

© 2010 University of Houston and Texas Education Agency

This slide has 2 v'% CLICKS of animation.

SAY: There is an important note at the very top of the Spelling
Class Summary Sheet.

DO: v’ CLICK

SAY: When using the spreadsheet, we recommend that you place
an “X” into the cell where the student made a particular error.
The sheet is designed to be used as a tally sheet, so more than
one “X” can be placed in the same cell if a student made the same
error on multiple words. The sheet will calculate correctly when
any letter is entered (the lower case L also makes a good tally).
However, IT WILL NOT WORK PROPERLY IF NUMBERS ARE
ENTERED INTO THE CELLS.

Please note the text in the first student name box of each page of
the Spelling Class Summary Sheet. You should delete the text in
this box and enter the first student name on top of it. Otherwise,
the spread sheet will think that “”*Type First Student Name
Here*” js one of your students and will throw off your
percentages. Be certain to remove all of the text including the
asterisks.

DO: v’ CLICK

SAY: There is one last item | wanted to mention to you regarding
the Spelling Class Summary Sheets are the automated features
found at the bottom of each sheet. Once you enter student
names and information onto the page, the spread sheet will
automatically calculate the number and percentage of your class
that missed words in a particular category. The Number of
students Missing Category and Percentage of students Missing
Category boxes at the bottom of each column can be very helpful
for you in determining how to address spelling deficits in class—
whether through 1 on 1 tutoring, small group instruction or a
whole class format.

Q.[ Key Points

* Once student names and tallies
are entered, the spelling class
summary sheet will
automatically calculate the
number and percentage of
students who missed words in
that category.

* For tally marks, use an x or
lowercase letter |. Please do
not use numbers, as this will
cause the spreadsheet to not
calculate correctly.

* Enter the first student name on
top of the “Type Student Name
Here” text in the student name
column.

* Use numbers and percentages
to determine whether to teach
a particular skill in whole group
or small group format.

HHHHG

Notes



Key Points
Obtaining y

Spelllng * You may download the Spelling
Charts & Charts and Spelling Class
Spelling e o Summary Sheets from our
website: www.tejaslee.org

Class

Summary = — . * Go to the teacher resource page
Sheets i e - and (.:|ICk on “more...” in the

Spelling box to access

downloadable materials.

© 2010 University of Houston and Texas Education Agency

SAY:

This is the teacher resource page of the Tejas LEE website.
In order to access the spelling tools, please click on the
“more...” hyperlink at the end of the Spelling section of this
page.

S
j Notes
=




Spelling Charts

Speling Spelling charts can be used to track in)

Obtaining
Spelling
Charts &
Spelling

Class

Summary

Sheets

Spelling Class Summary Sheets

ing class summary sheets can bd

First Grade
Second Grade
Spelling Class Summary Sheets| Third Grade

‘Speling class summary sheets can W spelling Grouping Mat
o

The spelling grouping mat can be used
activities to be used with identified gro

Spelling Grouping Mat
The spelling greuping mat can be usadio for place students] nal
activties to he used with identifed groffos of students Sgeuiﬂg Gmuging Mat
Speling Grouping Mat

oetig tgnment Spelling Alignment

=

nts proide the aignme between the Teas § These documents provide the alignmerf
Skills (TEKS) requirerfpot. -
Knowledge and Skills (TEKS) requirem

First Grade
Second Grade
Third Grade

© 2010 University of Houston and Texas Education Agency

This slide has one \/*CLICK of animation.

SAY:

After you click on the more hyperlink, the Spelling box will
open up further. You will then be able to see all of the
Spelling tools that are available for you to download.

DO: v ¥ CLICK

SAY:

You can download the Spelling Charts and the Spelling
Class Summary Sheets. Also on this page is the Spelling
Grouping Chart which we are about to discuss. Finally, you
can also access the Spelling Alignments sheets we
discussed at the beginning of this presentation which show
the specific spelling skill we targeted and the relevant TEKS
(for Texas users).

* All Spelling tools are available
for download on the teacher

Key Points

resource page.

* Available documents are:

» Spelling Charts

» Spelling Class Summary

Sheets

» Spelling Grouping Mat

» Spelling Alignment (showing
spelling skill targeted and
applicable TEKS (for Texas

users)

HiHG

Notes



Key Points

Graphophonemic Grouping

Mats

% Notes




Key Points

GK Grouping Mats

* Spelling skills are grouped by

e Spelling skills assessed are grouped type of spelling patterns.

together by type of pattern
L Spelling skills are NOT in dEVEIOPmentaI . Spelhng skills are not in order of

order

* No definitive research exists to place patterns
assessed in order

difficulty. There is no definitive

Spanish research supporting a

* Each reading basal has its own Spanish's partlear Orc_ier for teaching
scope and sequence Spanish spelling patterns.

DO:
Read/review slide.

/" Notes
é,{,




Tejas LEE GK Grouping Mat

Graphophonemic Knowledge
First, Second, Third Grade

Singie Lethr Souna Come pondancer

tejas-LEE

© 2010 University of Houston and Texas Education Agency

‘@ NOTE TO PRESENTER:

The screen shot shown here is a partial view of the 2010-
2014 Spelling Grouping Mat. New for this year is that this
single grouping mat can be used by First, Second and Third
grade teachers. The actual grouping mat is 4 pages long
and can be cut and pasted into a single document.

The grouping mat is downloadable at our website,
www.tejaslee.org

Key Points

* This screen shot is of the
current 2006-2010 Second
grade GK Grouping Mat files.
New udpated GK Grouping Mats
will be uploaded this summer to
the website: www.tejaslee.org

HtHS



I Key Points

What skills appear on
the Tejas LEE GK

Grouping Mat?

% Notes




¢ Consonant Blends

Key Points
e Digraphs y
e SilentH
* Single Sound-Letter Correspondences * The GK Grouping Mats list all

the spelling skills assessed
throughout the year for a
particular grade level.

¢ Sounds Represented by More Than 1 Letter
* Diphthongs, hiatus

¢ Homonyms

e Compound Words

* Accents

* Dieresis

e Inflectional Endings

* Frequently Misspelled Words

1© 2010 University of Houston and Texas

This slide has one ‘/*CLICK of animation.

SAY:

Just like on the regular Tejas LEE grouping mats, not every
skill on the mat is assessed by the Tejas LEE inventory.
Since the list is more comprehensive, you can use it to find
activities for other spelling programs and skills you
address in your classroom.

DO:
v ¥ cLick

Paraphrase the information on the slide.




25

GRA-ZS GRA-2
GRAS GRA.
GRAS GRAS

G RA-2 GRA g
3
]
GRA; GRAS)
4
5
1

G RAS GRA
GRAS GRA.
GRA: GRA.
GRA GRA~
GRAS GRA: GRAS GRA:
GRASS GRA-S4 GRA-S4 GRAS

GRA GRAS

Rt R B

GRASE GRASE GRA$E
GRAS GRASE GRAS 1
GRA- GRAS! GRASY
GRAS GRA4Z
GRAS
GRAS

This slide has three ‘/*CLICKS of animation.

SAY:
The grouping mat is organized as follows:

DO: v ¥ CLICK

SAY:

At the very top, you will find the general category of skills.
In the example on this slide, the general category is
“Sounds Represented by more than one Letter”.

DO: v ¥ CLICK

SAY:
Underneath are the specific spelling skills that fall under
this category. (Discuss as necessary.)

DO: v ¥ CLICK

SAY:

Under each specific skill, you will find a list of those
activities from the Intervention Activities Guide that can be
used to teach each specific skill. In some cases, you may
need to change the specific words in an activity. In other
words, an activity listed under “Il vs. y” may actually be an
activity for “b vs. v” but can be adapted for “Il vs. y” by
using different words.

Key Points

* The GK grouping mats list the
main spelling category, followed
by the specific spelling pattern,
and then gives a list of
applicable activities from the
IAG to use for that skill.



—-— Awarerwss

GRA-T1 RA-T1 RA-T1
A Are = GRA-T2 RA-T2 RA-T2
GRA-T3 RA-T3 RA-T3

U D B |

n

Ul P GRA-T4 RA-TS RA-T4
GRA-TS RA-TE RA-TS
GRA76 RA-TT || | EES
GRA-TT IGRA-TT

This slide has two ‘/*CLICKS of animation.

SAY:

The accenting columns of the Spelling Grouping Charts
target specific spelling skills even more closely. These skills
are especially important in Second and Third grade as
spelling words with diacritical accents is now an integral
part of the Tejas LEE spelling section for both grades.

DO: v ¥ CLICK

SAY:

First, the Accenting section is further divided into the three
types of accents assessed by the Tejas LEE “Agudo, Grave
and Esdrujula”.

DO: v ¥ CLICK

SAY:

Second, activities related to the three levels of accenting
knowledge (Awareness, Hearing & Recognition and
Rules)are listed for each type of accent. Teaching accents is
complex and students will benefit if teachers in the earlier
grades assist in the teaching. For example, the simple
awareness that multi-syllable words in Spanish have a
stressed syllable, should begin in Kindergarten.

Key Points

* Although accenting is not tested

until the second and third grade
Dictado sections, awareness of
accenting knowledge needs to
begin in Kindergarten.

* The GK Grouping Mat lists the

¥

activities that would be
appropriate for developing an
awareness of accents.

S
j Notes
o



Organization of the Grouping Mats

Accents

Hearing and
Recognition is
the next step
for developing

Accenting
skills. This can

begin in 1%

Grade.

© 2010 University of Houston and Texas Education Agency

@

Paraphrase slide.

Key Points

* After students gain an
awareness of accenting, they
may move on to Hearing And
Recognition. This step can begin
starting with first grade.

* The GK Grouping Mat lists the
activities that would be
appropriate for hearing and
recognition of accents.

Notes



Organization of the Grouping Mats

Accents

Learning the
Rules can only
occur after
mastery of
Awareness,
Hearing, and
Recognition.

——

© 2010 University of Houston and Texas Education Agency

@

Paraphrase slide.

Key Points

* Teaching of the actual accenting
rules can not begin until
awareness and hearing and
recognition have been
mastered.

* The GK Grouping Mat lists the
activities that would be
appropriate for teaching and
practicing the accenting rules.

Notes



Key Points

Using the Tejas LEE Intervention
Activities Guide to plan
Word Study/Spelling Instruction




Teacher Reference Page

Ortograéi- i 3 €
e spoting S

Common Spelling Patterns
1. Consonant Blends: Two or three consonants blended together at the beginning or end of a word.
Example: bravo, globo, clavo, tres, clave, bronco

2. Digraphs: Two successive lefters that represent one speech sound. 3
Example: chico, mucho, llave, malla, perro, carro 4

3. y as i: Words ending with a y that make a long /i/ sound for the letter y. £
Example: hoy, voy, hay, ley 3

4, Vowel Team: Words containing a vowel spelling that represents a single sound.
Example: que, parque, seis, béisbol

5. Diphthongs: Two vowels in one syllable whose sounds are blended together, but are pronounced as one sound.
Example: oigo, hoy, bailarina, iglesia F 4

6. Inflectional Endings: A suffix is added to a word to change the form or function, but not the basic meaning.
“For” inflections are regular with the exception of changing the final z to ces
Example: raiz, raices, pez, peces -
¢
i NIRRT ISR A e

i g __f"f_*il‘;hddr\, P el P el
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This slide has 2 ‘/*CLICKS of animation.

SAY:

The beginning of each section presents background
information about the specific skills related to that
domain, as well as summaries of important language rules
and/or conventions. The purpose is to provide you with a
framework from which to guide instruction of these skills.
These informational sections are presented in English; the
titles of activities in both Spanish and English; and the
activities in Spanish only. English was chosen for the
informational sections to facilitate teachers’ ability to
work with other professionals on selecting activities and
reviewing relevant information. Additionally, when
teachers need to discuss theoretical dimensions, rules and
conventions with other professionals, they likely will do so
in English. The description of each activity and the
procedures for implementation are provided in Spanish.
This ensures you have the Spanish vocabulary and prompts
required to give instructions to Spanish-speaking students.

The spelling information shown here is found in the IAG on
pp. 61-63.

po: v ¥ cLick

po: v ¥ cLick

Key Points

* The Tejas LEE IAG provides a
teacher background information
for each reading component
section.

* This background information is
presented in English.

* Activity titles and objectives are
presented in both English and
Spanish.

* The actual intervention
activities are in Spanish.

Uﬂﬂﬂﬁﬂﬂ@
Notes



Teacher Reference Page

ee 5
La diéresis
(Dieresis Marks)

¢
The dieresis mark is used over the letter u (i) to diacriti Stinguish the sy e O and g oo 4
[ tically distinguish the /ge/ (hard i
8) sounds from the fewe/ and /; lacr) Teuisr 8¢/ (hard g) and /gi/ (hard F
Vs g T e 55 o and Fév}‘:gt ZSL;;?;JW words use the dieresis mark. A few of the More common

f
¢ {
Explanation of dieresis usage; -
When the letterg Precedes ua or yg, bath vor
the w sound in Engjich (eg, ) Howepees are ‘

, Pronounced. The soyng that is pronounced is simil, '
L uascn), ilar to ;
luguete). The letters gy yiff joos0 ). However, when not pronounced (eg, J

g precedes e or yj theu i
never precede another y, theuis

Argllir Cigtienia

Averigiie
Bilingtie Gliro

N
Vergiienza o v
Pingtino ) \
- ‘f\‘_" el e, - M .
Lc‘alé?. £Quign?, exgui-  rmbers, o« ,M, -

Exception: When o is used betwee

P
. Pt gt
S e

© 2010 University o

This slide has 2 ‘/*CLICKS of animation.

SAY: _ .
The IAG also contains information fo_r tegchers rggard/ng
accenting and dieresis marks. We will dI.SCUSS. this e ful
information more in depth in the upcoming slides. The

- G.
text of this information appears on pages 77-84 of the IA

DO:
v 3 cLick

DO:

v Y cLick

‘@? NOTE TO PRESENTER:

The pages shown on this slide are on IAG pp. 77, 78 and
84.

* Additional information on
accenting and dieresis can be
found in the IAG on pp 77-84.

HHH S

Key Points



Key Points

Dieresis

SAY:
Now let’s briefly discuss dieresis marks.

% Notes




What is a Dieresis?

The dieresis is a diacritical mark used over the
letter i to distinguish the /gui/ and /gue/
sounds from the /gwi/ and /gwe/ sounds. The
dieresis provides students with additional
information about the word being read, as
well as pronunciation.

DO:
Paraphrase this slide.

SAY:

Students in early grades will only encounter a few words
that require a dieresis mark. However, it is still important
that they are aware of this rule.

Key Points

* The dieresis is a diacritical mark
used over the letter U to
distinguish the /gui/ and /gue/
sounds from the /gwi/ and /gwe/
sounds.

/" Notes
é,{,



Accenting
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SAY:

Student knowledge of accenting rules is assessed on the
second grade and third grade Tejas LEE. Accenting
knowledge is just like any other reading skill. It must be
taught systematically and explicitly. For the next few
minutes, we will review the sequence for teaching
accenting skills and review accenting rules.

Key Points

Notes



35 .
What are Accents? . Key Points

Accenting refers to the syllable within a * Accents are crucial to not only
word that carries the stress. Every the correct pronunciation of
multisyllabic word in Spanish has a words, but can also impact word
stressed (accented) syllable. Accents meaning.

provide students with additional
* The three most common types

of accents are: agudo, grave, and
esdrdjula.

DO:
Paraphrase this slide.

19 Notes

N
é

N




Accents

An accent is simply a syllable within a word
that is pronounced more strongly than the
other syllables.

Accents in Spanish can either be:

e Prosddico: Pronounced but not written

¢ Diacritico: Pronounced and

102010 University of Houston and Texas Education Agency -

DO:
Paraphrase this slide.

SAY:

First we will discuss accents and accenting rules in Spanish.
We will briefly review the rules for the three most common
types of accenting words —”agudo” (last syllable), “grave”
(next to last syllable) and “esdrujula” (antepenultimate
syllable). The accenting rules for these words as well as
additional rules for teacher background knowledge are
discussed in depth in the Introductory section of the
Accenting domain in the IAG.

| Refer participants to the Participant Packet which
[ . . . .
4 summarizes the information on slides 35-36.

Key Points

* An accent is the stressed syllable
within a word.

* The pronounced stressed
syllable can either be prosédico
(not written) or diacrito (written).




Agudo Words

Agudo words have an accent on the last
syllable. This table indicates when the
accent is written and when it is not written.

Prosédico Diacritico
Termina en consonante, menos “n" y “s” Termina en vocal, “n" 0 “s"

co-dor-niz co-ra-zén
ca-li-dad -hi in-te-rés
ma-te-rial al-go-dén

© 2010 University of Houston and Texas Education Agency

SAY:
The first accent type we will discuss is the “agudo” or “oxitono”.
In “agudo” words, the stress (accent) falls on the final syllable.

The accent is “prosédico” (not written) when the word ends
o, . n ", _”n

with any consonant except for “n” or “s”.

The accent is “diacritico” (written) when the word ends with a

vowel, “n” or “s”.

Let’s take a look at the table to see how the rules apply to these
words.

DO:
Review table on slide.

Have participants turn to their participant packet and
complete the following activity. Would the following
“agudo” words have a written accent or not? Why or
why not?

')
0'.

*iman
eestar
ellamé
eanis
eavestruz
*Hotel

Go over the answers with participants. Ask them to provide the
appropriate rule as to why each word has/does not have a
written accent.

Key Points

* Agudo words have the stressed
syllable in the final syllable.

¢ |f the word ends in a consonant
(except n or s), no written accent
is needed.

¢ |f the words ends in a vowel, n,
or s, then a written accent is
needed.




Grave Words

Grave words have an accent on the second to
last syllable. This table indicates when the
accent is written and when it is not written.

Prosédico Diacritico
Termina en vocal, “n" 0 “s” Termina en consonante, menos “n”y “s”

dul-ce tra-ba-jo cés-ped di-fi-cil
al-to can-tan to-ma-tes al-bum sué-ter ca-rac-ter

mis-mo e-nor-me an-gel au-to-mo-vil

102010 University of Houston and Texas Education Agency -

SAY:

The second accent type we will discuss is the “grave” or
“paroxitono”. In “grave” words, the stress (accent) falls on the
next to last syllable.

The accent is “prosédico” (not written) when the word ends

“”_n

with a vowel, or the letters “n” or “s”.

The accent is “diacritico” (written) when the word ends with any

o~ “.”n

consonant except for “n” or “s”.

Let’s take a look at the table to see how the rules apply to these
words.

DO:
Review table on slide.

Have participants turn to their participant packet and
complete the following activity. Would the following
“grave” words have a written accent or not? Why or
O why not?

om
L o

ebéisbol

stijeras

etaza

ofértil

ecarne

econdor
Go over the answers with participants. Ask them to provide the
appropriate rule as to why each word has/does not have a
written accent.

Key Points

* Grave words have the stressed
syllable in the next to final
syllable.

¢ |f the words ends in a vowel, n,
or s, then no written accent is
needed.

e |f the word ends in a consonant
(except n ors), a written accent is
needed.




Esdrajula Words

Esdrdjula words have an accent on the third to
last syllable. An esdrdjula word always has a
written accent. Some examples follow:

trafico México
ovalo ultimo
teléfono intimo

©2010 University o nd Texas Education Agency

SAY:

Esdrdjula words are a third common type of accented words in
Spanish. Esdrujula words are regular in that they always have a
written accent. You may think that because Esdrujula words
always carry a written accent, that they would be the easiest for
students to learn. However, as you will see, this is not the case.
This is actually the most complex accent type and should be
taught after agudo and grave words.

Students need to develop an ear to hear the stress in words. The
pattern is LOUD-soft-soft, such as in the words above: TRA- fi—
co LOUD soft soft; ME xi co LOUD soft soft; etc...Once
students can hear the stressed syllable, they can listen for
“esdrujula” words and know that this type of word requires a
written accent.

This can be tricky for students, just as it may be for you.
‘ _ Let’s go through a few examples now to demonstrate
J % this point. | will now say a few words in Spanish. All of
= the words will have multiple syllables. You have these
-7 words in your participant packet. Please circle the
words that you think are Esdrujula.

eEngrapadora (Answer: NO, grave)
eTortilla (Answer: NO, grave)
eMultiples (Answer: YES)
eAvioneta (Answer: NO, grave)
eAvestruz (Answer: NO, aguda)
¢Antipatico (Answer: YES)
*Magico (Answer: YES)
*Trabajadora (Answer: NO, grave)
*Pingiiino (Answer: NO, grave)
ehipotéticamente (Answer: NO,

sobreesdujula)

As you can see, learning esdrujula accents is not an easy task. It
is much harder than the previous two accents and is generally
taught later.

Key Points

* Esdrujula words have the
stressed syllable in the third to
final syllable.

* All esdrujula words require a
written accent.

Notes



Additional Accent Types m

in Spanish

Exception: Some homonyms will have accents so the words can be distinguished from one another.

aun

even atin still, yet

de of, from dé (form of dar) |to give
the . he
but more
my

el él

mds

mas

mi mi

me

si if si yes
solo only (adjective), single, alone | sdlo only (adverb), solely
te you té tea
tu your ta you

Exception: A number of words typically not accented, are accented when used in a question or exclamation (e.g.,
éAdonde?, éComa?, éCudl?, éCudles?, éCudndo?, éCudnto?, éCudnta?, éCudntos?, éCudntas?, Donde?, éPor qué?,
£Qué?, éQuién?, éQuiénes?)

Exception: When o is used between numbers, it is accented to avoid confusion with O (zero).

© 2010 University of Houston and Texas Education Agency

SAY:

There are several other types of accents in Spanish that
second readers are not expected to have mastered. These
are presented for your “deep pockets” .

Some homophones in Spanish have written accents to
distinguish the different meanings of the words. The table
above gives several common examples.

Another accenting type are interrogatory and exclamation
accents. These are used to in questions and for
exclamatory statements.

Finally, sobreesdrujula words have accents on syllables
that are further into the word than three syllables from
the end. Words like “entrégamelo” are sobreesdrujulas
(4t from the end).

Key Points

Additional accenting rules are
briefly discussed in the IAG.
These include:

* homophones

* interregatory and exclamation
accents

* sobreesdrujula words

'iH}M{H}@
" Notes



Scale of Accenting

Hearing and Recognition

Awareness

© 2010 University of Houston and Texas Education Agency

SAY:

Let’s talk a little more regarding accenting instruction.
Accenting instruction should begin with awareness.
Students need to know that all multisyllabic words in
Spanish have one syllable that is said louder than the
others. We call this the stressed syllable (silaba tdnica).
There are a variety of activities that will help students with
this recognition, some of which can be found in the Tejas
LEE Intervention Activities Guide.

Once students have developed this awareness, they need
to be able to identify the stressed syllable. At this point,
you can introduce your students to much of the vocabulary
for accenting. Students should be able to name the three
main syllable types (ultima, penultima and antepenultima)
as well as the three most common word types that carry
accents (agudo, grave, esdrujula). They should also learn
the terms prosddico and diacritico mentioned in the
previous slide. Teach students to identify the stressed
syllable in a manner such as the following:

Escucho la silaba ténica en la pendltima silaba. Es una
palabra grave.

The third level involves learning the actual rules that
determine whether an accent is only pronounced or
pronounced and written. The next few slides will walk you
through the basic accenting rules in Spanish.

Key Points

There are three basic levels of
accenting knowledge:

* awareness: the knowledge that
all words contain a stressed
syllable

* hearing & recognition: the
ability to identify the stressed
syllable and its location in the
word

* rules: knowledge of accenting
rules and ability to correctly
place written accents when
needed.

Notes



Sample Activities for the 42 .
Three Steps to Learning Accents Key Points

Step 1: Awareness

Step 2: Hearing/Recognition

Step 3: Learning Accenting

This slide has one ‘/*CLICK of animation.

SAY:

Let’s look at a sample activity for each step. First we’ll look
at Awareness. Remember these activities can be done
beginning in kindergarten.




Accenting Awareness
“Feel the Stress”

Conocimiento de los grafofonemas | Acentuacion
GRA-71 Percibe el énfasis (reel the stress)

Students will learn to perceive the stressed syllable of spoken words.
Los estudiantes aprenderdn a percibir la silaba ténica en palabras orales.
MATERIALES: Silla

@ Siéntese en unasilla enfrente de los estudiantes @ Pregunte a los estudiantes: ¢ Por qué crees que
y diga lentamente una palabra en silabas. me estoy levantando? Luego, expliqueles que

© Diga la palabra una segunda vez levantdndose cada Dalabradtieqe' una sﬂab; quetes !Iégl(a yal
al decir la silaba tonica (la que lleva el énfasis), pararse usted estd ensefiando esta silaba.

por ejemplo “e - le - fan - te” © Haga unos ejemplos junto con los estudiantes
exagerando al principio la silaba ténica.

© Haga varios ejemplos. Asegurese de decir

cada palabra dos veces, levantandose solamente @ Una vez que los estudiantes puedan identificar

en la segunda iteracion. |a silaba ténica con exactitud, deje que ellos sugieran
palabras y que identifiquen la silaba ténica por si
solos siguiendo este mismo procedimiento.

© 2010 University of Houston and Texas Education Agency

DO:
Explain and do this activity with the participants. Use the
following words as examples:

to - ma-tes

pa - pel
At—lan-ti—co
con —di—cién
cir—-cu-lo

On words where the stressed syllable is the first syllable of
the word, the repetition of the word is critical. Students
will have to hear the word at least once before they
attempt to stand on the stressed syllable. At the
beginning, they may need to hear the word several times.

Key Points

* Teacher sits in chair in front of
students and pronounces a
word broken up into syllables

(i.e. /e/ [le/ /fan/ [te/)

* Teacher repeats the syllables a
second time, but this time will
stand up when saying the
stressed syllable. (i.e. /fan/).

* Teacher does several examples
following these steps then asks
student why they think she
stands up for certain syllables.

» Teacher explains that there is
always a stronger, stressed
syllable in a word.

* After more teacher modeling,
students can stand up when
they hear stressed syllable.

iHH ﬂ'ﬂ{}{l@
" Notes



Sample Activities for the

Three Steps to Learning Accents Key Points

Step 1: Awareness

Step 2: Hearing/Recognition

Step 3: Learning Accenting

This slide has one ‘/*CLICK of animation.

SAY:
Now let’s move on to hearing and recognition.




Accenting Hearing/Recognition m
“Fishing for Accents”

Blackline Master available [l
W tefasice. org

C to de los grafofoner ntuacion

GRA-75 Pescando acentos (Fishing for Accents)

Students will determine which spelling of an accented word is correct.
Los estudiantes determinardn cudl forma escrita de una palabra con acento diacritico es la correcta.
MATERIALES: Pescados, imanes, cafia de pescar con imdn al final, pecera o caja, dos cubetas

Esta es una buena actividad para centros. Prepare de antemano una cantidad de pescaditos sobre
papel de colores. De un lado del pescado, se ofrecen tres o cuatro maneras de escribir la palabra
con el acento colocado en diferentes lugares o sin acento. Del otro lado, se escribe la palabra
correctamente. También se necesita una pecerita, dos cubetas y una cafa de pescar con algo
pegajoso al final del hilo. El juego se hace con dos jugadores. Unc pesca y el otro saca el pescadito
del hilo para que el pescador no vea el lado de las respuestas. El pescador determina cual es la
respuesta y se la dice al otro. Este voltea el pescadito y, si la respuesta coincide, lo echa a la cubeta
del pescador.

© 2010 University of Houston and Texas Education Agency

DO:
Explain activity to participants.

Key Points

Students work in partners to
take turns fishing for accents.

Once a student “catches” a fish,
the partner will remove it from
the line and show the front side
to the other student.

Front side of the fish lists four
possible accent placements.

When student gives answer,
partner will check the answer
by looking at the reverse side.

If correct, student will keep fish.
If incorrect, fish goes back in the
pail.

Students continue to take turns
fishing until all fish have been
caught.

HiHHS

" Notes



Sample Activities for the
Three Steps to Learning Accents

Step 1: Awareness

Step 2: Hearing/Recognition

Step 3: Learning Accenting

This slide has one ‘/*CLICK of animation.

SAY:

Now let’s look at an example for learning the accenting
rules.

Key Points



Learning Accenting Rules
“The Great Accent Race”

Conocimiento de los grafofonemas | Acentuacién

GRA-80 La gran carrera de acentos (The Great Accent Race)

Students will add diacritical accents where necessary to words in isolation.
Los estudiantes agregardn acentos diacriticos donde sea necesario a palabras individuales.
MATERIALES: Lista de palabras sin acentos

Escriba en el pizarrén o en una hoja de papel grande dos listas idénticas de palabras a las que les falta
el acento. Los estudiantes forman dos filas. El primer estudiante de cada fila levanta un marcador o
tiza y corre para ponerle el acento a una palabra. Luego regresa a la fila y pasa el marcador o la tiza
al siguiente jugador. El juego continda hasta que todas las palabras estén acentuadas correctamente.
Si hay un error, guarde silencio y no declare el equipo ganador. El equipo que haya terminado debe

mandar un representante para que encuentre y corrija el error en el pizarrdn o la hoja.
Variaciones:

Puede simplificar o complicar el juego segun los conocimientos de los estudiantes acerca de los
acentos. Por ejemplo, puede limitar el juego a acentos agudos o puede incluir palabras agudas que no
llevan acento escrito. También puede mezclar |os tres tipos de acentos.

© 2010 University of Houston and Texas Education Agency

DO:
Explain activity to participants.

Key Points

Teacher writes two lists of
words on the board omitting
the accent mark.

* Students are split into lines.
First person in each line goes up
to the board and places the
missing accent mark.

* Students take turns until all
words have been correctly
completed.

* Teachers may vary difficulty by
only including one accenting
rule, or providing a mix of all
three accenting rules.

iH}ﬂ{HI*(h@
Notes
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DO

Spelling Activity

Conocimiento de los grafofonemas | Ortografia

GRA-45 Pares minimos (minimal Pairs)

Students will determine whether two words said aloud are identical or not.
Los estudiantes d inardi los palabras dichas en voz alta son iguales o diferentes.

Frecuentemente, las dificultades en ortografia se deben a la inhabilidad de distinguir ciertos sonidos.
Hay unos sonidos que son muy similares—se producen en la misma parte de la boca y la posicién
de Ya boca es igual. A estos sonidos, los denominamos ‘pares minimos’ porque son iguales con
excepcion de la vocalizacién (o sea, si las cuerdas vocales vibran o no al decir el sonido). Siun
estudiante se confunde entre las letras en uno o mas de los pares en la caja azul, es probable que no
pueda distinguir la vocalizacion. En estos casos, es util pedir a los estudiantes que pongan los dedos
sobre sus cuerdas vocales para sentir si vibran o no al decir los sonidos. Al sentir |la diferencia, el
alumno puede elegir la letra correcta para escribir la palabra.

Se sugiere que usted empiece a trabajar con estos sonidos en aislamiento para que los estudiantes puedan

desarrollar su habilidad de distinguirlos antes de pedirles que apliquen sus conocimientos a palabras.
Variacién:

Ejemplos:

Digan /p/. No vibran las
cuerdas vocales. Ahora
digan /b/. Las cuerdas 1-pan/van 6. dos/tos
vocales vibran. Entonces 2. papa/papa 7. ti/di

la diferencia entre los 3. veo/feo 8. tubo/tubo

sonidos /p/'y /b/ es que 4. gato/gato 9. beso/peso
usamos |la voz para el 5 10. ten/d
sonido /b/ y no la usamos gara/cara . ten/den

Voy a decir unas palabras y ustedes me tienen

que decir si estas palabras son iguales o diferentes.

para el sonido /p/.

Explain activity to participants.

Key Points

* This activity helps students

distinguish between often
confused sounds.

Students must place two fingers
on their voice box and then are
asked to pronounce certain
letter pairs (i.e. /b/ and /p/).

Students will discover that
although their mouth
placement remains the same for
both sounds, one sound in
voiced causing their vocal cords
to vibrate, while the other one
is unvoiced.

HiHHS

" Notes



Practice m

Sample Second Grade Dictado Results

© 2010 University of Houston and Texas Education Agency

DO:

e

Using their additional handouts, have participants
analyze these students spelling results and
complete the Spelling Class Summary Sheet. They
may also complete a Spelling Chart for the
neediest student if they wish.

Key Points




Sample Second Grade Dictado Results

Word Gabriel Vanessa Danielle Nathan
1. sapo $abo $apo Zapo $apo
2. debe dede deve bebe bede
3. mama mama mama mama mama
4. fino fino fino fino fino
5. perro bero perro pero perro
6. gasta gasa gasta 8ata g8aSa
7. flores fores flores florez flores
8. alarma ama alarma alara alara
9. miedo medo miedo miebo mebo
10.imanes imanes imanes imanez imames



Second Grade
Section 3--Dictado

Student Name:

sapo

debe

mama

fino

perro

. gasta

. flores

.alarma

1.
2.
3.
4.
5.
6
7
8
9

. miedo

10. imanes




Grade 2
Spelling Class Summary Sheet
BOY

1 2 1 2 2 1 1 2 1 1

Number of
Instances:

*REMOVE TEXT ONCE STUDENTS ENTERED*
Number of students Missing Category 0 0 0 0 0 0 0 0 0 0
Percentage of students Missing Category 0% 0% 0% 0% 0% 0% 0% 0% 0% 0%




Questions & Answers m

Key Points

If you have any further questions:

e contact the Tejas LEE team at

¢ check for an answer online &

This slide has 1 v'¥ CLICK of animation.

DO:

Answer any questions that your participants have
regarding this module. Then v'¥¢ CLICK to bring up the
contact information for Tejas LEE.

T/j

4 " Notes
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